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ABSTRACT 
Sangrungruang, Sombat 
A C01-PARATIVE STUDY OF SECONDARY TEA.CHER EDUCATION 
IN THE UNITED STATES AND THAIIAND 
Master 's Report Directed by: Professor W. C. Wood 
The purpose of this study was to investigate and compare American 
and Thailand education for secondary school teachers, with an attempt to 
gain insight into the practices of the teacher education in the two 
countries, for the benefit of improvement of secondary teacher prepara-
tion in Thailand. 
A survey of literature pertaining to secondary teacher education 
was made . Supplementary information was obtained through a questionnaire 
from six secondary schools in Thailand. In addition, a number of bulle-
t ins from colleges in the United States were utilized to corroborate 
information gleaned from the literature. 
The findings were (1) professional education in the teacher pre-
paration of Thailand was more emphasized than that in the United States, 
(2) a number of educational agencies in the Unit;ed States contributed to 
the development of secondary teacher education while teacher education 
in Thailand developed solely through the work of the Ministry of Educa-
t ion, (3) teaching requirements in Thailand were not as rigid as in the 
United States, (4) the Thailand government appropriated a large portion 
of the national budget for educational development , but more and better 
t rained personnel was needed, (5) in the United States at least a bache-
l or ' s degree was required for secondary teaching, but a minority of 
secondary school teachers in Thailand had a degree. 
The generalizations were (1) the weliare of the nation depended 
upon the education of its people; and the progress of education, in tenns 
of quali ty and quantity, is a consequence of good education programs; 
(2) the preparation of secondary school teachers was as essential as 
secondary education itseli; (3) a good teacher education provided for 
teaching competence; (4) education, like other branches of social science, 
needed improvement which call for experimentation and research; and it 
was also true in teacher education; (5) teaching as a profession was pro-
moted through the works of professional organizations; (6) the heart of 
a teacher preparation program was the curriculum which comprised general 
education, specialized education, and professional education, or, non-
professional education and professional education; (7) pre- service educa-
tion and in- service education were necessary for the _prospective teacher 
and the teacher who was teaching; (8) teachers and prospective teachers 
needed assistance and supervision; and (9) a good teacher education pro-
gram shoul d be cooperatively planned by professional educators, teachers, 
students, and the public. 
The recommendations were (1) more cooperative effort should be 
g:i:ven to teacher education programs; (2) requirements for teachers at 
secondary l evel should become more rigid, especially in t he area of pro-
fessional education; (3) prospective teachers should become much more 
familiar with educational research; (4) relationship of the public with 
the teacher education program should be encouraged; (5) teaching as a 
profession should be raised to a hi gher standard through the strengthening 
of pr ofessional organizations and the strengthening of teacher prepara-
t i on programs; (6) supervision of instruction should be expanded to 
provide assistance to all teachers in all areas of secondary teaching; 
and (7) the impr ovement of teacher education should be recognized as a 
cr ucial factor in making the teaching profession more attractive to 
capabl e young men and young women. 
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CHAPTER I 
Th"TRODUCTION 
Perhaps the simplest definition of the word "teacher" was a 
person who instructs others . This definition connoted three terms : 
11person, 11 11 instruct," and 11others . 11 A great number of people believed 
that the work of the teacher was easy; therefore, a description of 
t he teacher ' s task from The Teachers in Li terature1 was cited in order 
to show ho;v little the task of the teacher has been recognized. 
• • • The poet or t he his torian may in his works rear a monument 
more enduring than brass . His real lii'e is there expressed, 
and it is open to the world to read and comprehend ••• The 
t eacher ' s monuments are living books which may indeed be read 
and pondered by all Vlbo have the arts of deciphering this 
sentient and breathing language . But alas 1 these tomes are 
anonymous . 
The task of the teacher was to promote growth in children who 
are different in capabilities of l earning, interests, skills, and 
att itudes . I n the modern educational concept, the teacher was described 
as a director of learning experiences , t he mediator of culture, 2 the 
professional worker, the pupils ' counselor and f r iend, and the member 
of the school staff and community. To possess all of the stated 
characteristics was, with no further explanation, a complicated task 
indeed. 
1 J . c. Thomas (ed. ) , The Teachers in Literature (Chicago: 
The Werner Company, 1893), p . Y-:-
2 Lindley J. Stiles, The Teacher ' s~.!!! American Society 
(Fourteenth yearbook of the John Dewey Society. New York: Harper and 
Brothers Publishers, 1957), p . 80-86. 
2 
The teacher was the key to the TThole educational process. Vincent 
J . Glennon said in one of hi s lectures that :3 11The heart of all good 
education is , as always , good teachers and good teaching." The concept 
that the teacher was born and not made was unacceptable in the realm 
of t eacher education as much as it was agreed that a diamond needed to 
be cut in order to acquire its brilliance . Therefore, preparation was 
an essential element in developing competencies of teachers. George 
Gould and Gerald Alan Yoa.kam certainly advocated this premise when they 
wrote :4 
. The teacher must be prepared to meet the responsibility 
that will be thrust upon him. For the effectiveness of 
the school, in the last analysis, depends upon the efficiency 
of the teacher. 
The Problem 
The problem of this stuey was to compare the preparation of 
secondary school > teachers in the United States with that in Thailand 
in order to gain insight into secondary teacher education in both 
countries, which might be used in improving the program of teacher 
education in Thailand. 
3 Vincent J . Glennon, The Road Ahead in Teacher Education 
(The 1957 J . Richar d Street Lecture:--NewTor k: Syracuse University 
Press, 1957), p. ) . 
4 George Goul d and Gerald Alan Yoakam, The Teacher and His 
Work (New York: The Ronald Press Company, 1947J,p. 26. - -
5 For the reference to secondary school , see Figure I . 
Significance of the Problem 
The general system of education in Thailand was original~ 
fashioned on the European pattern; however, in recent years there was 
a tendency to absor b the organizations, philosophies, and methods 
of the American educational system. The proposed expansion of com-
pulsory education in Thailand indicated that secondary t eacher edu-
cation will become more and more important. 
Limitations 
3 
This study was limited to a study of secondary teacher education 
in the United States and in Thailand. It was limited to a survey of 
materials available in Forsyth Li brary regar ding secondary teacher 
education in the Uni ted States and supplement ary info:nnation secured 
from the bulletins of American colleges and universities . 
Thailand education information was limited to materials 
available through t he Ministry of Education and a questionnaire for-
warded to six secondary schools in Bangkok, Thailand. Some information 
regarding education in Thailand was gathered f rom Forsyth Library. 
Procedure and Met hod 
Info:rmation available in Forsyth Library related to secondary 
education in the United States was reviewed. In addition, bulletins 
from different state colleges, colleges of education, and universities 
were used to coIToborate information. 
The author used a questionnaire to survey the attitudes of 
secondary school pupils of Thailand towar d t he teaching profession. Six 
sec ondary schools were chosen, three boys ' schools and three girls ' 
schools . Onl y tenth graders were asked to answer the que st i onnaire . 
A friend in Thailand collected the data on teacher education from the 
Ministry of ·Education. Many of these sources were copied from the 
original records of the Mini st,ry of Education and are very difficult 
to list in the bibliography. 
4 
CHAPTER II 
HISTORICAL RECORDS OF TEACHER EDUCATION 
I . THE UNITED STATES 
The American Teacher 
A review of the literature indicated that there was lack of 
uniformity in the status of the American teachers of early days . This 
seems to have been due to the heterogeniety of social standards of t he 
teachers . One was easily confused in attempt ing to get a true picture 
of the early American teacher . It was possible to get an impression 
that at one time the American teacher was regarded as an i gnorant 
person whom the public despised; and yet, at the same time, the 
impression mi ght be gained t hat the teacher was respected and placed 
next to the minister of the church i n the eyes of the public. 
Edgar w. Knight described the early day Amer ican teacher as 
foll ows:l 
Occasionally he was a man of doubtful pravity in his private 
life, unapproved for moral excellence, and itinerate, poorly 
paid and as poorly esteemed by the public, and l ack in professional 
standards largely because no such standards had been established ••• 
He was generally poor in spirit except when he was in a s tate of 
inebriety; a not common condition of the teacher in the early days . 
The story of Ichabod Crane, who was chased and frightened from 
his job and away from the nei ghborhood by his rival suitor, might not 
altogether be just a fiction of l iterature . The schoolmaster, as it 
1 Edgar w. Kni ght , Education in the United St ates (Boston: 
Ginn and Company, 1934), p . 348. - -
seemed fr<ilm this descripti on, was no better than a tramp who moved 
from place to place until he was hired to tutor one or more member s 
of a certain family . Quite f r equently he stayed with the family. In 
the days of the riverboat, it was not uncommon to hear someone who 
needed an instructor for hi s children say: 11Let us go and buy a 
schoolmaster. 11 
In contrast to this sordid descr iption of the early days 
schoolmaster, 2 the American teacher was pictured as a man of honor 
6 
and r espected in the community. He was thought of as a leader to be 
addressed by the title of 11Mister11 or 11Sir11--t he title which was given 
few people. He was , moreover, placed next to the minister in the minds 
of the people of t he community. 
Notwithstanding that there were some controversies in t he 
descr iption of the early American school tea cher, it was agreed that he 
possessed litt le freedom as a teacher. 3 Moral quality and r eligious 
devotion were the chief requirements that t he public demanded in the 
teacher . His social life, no doubt, was much restricted by l ocal 
attitudes , customs , and regulations . For example, before World War I , 
t eachers in many small communities of the Middle West and South dared 
not go to the theater. Card playing and dancing were forbidden. In 
1929, a Kansas board of education dismissed eleven hi gh school teachers 
because they had attended a dance at a local country club. Drinking 
2 The words "schoolmast er" and 11teacher11 are used interchange-
ably here . 
3 I n comparison with the American teacher at present . 
7 
and smoking were not tolerated among teachers , even though people of 
both sexes who were not teachers were allowed complete freedom in drink-
ing and smoking. In some states teachers became active members in 
campaigns against sal oons and intoxicating liquors . 
The teacher was expected to be civic- minded, to be active in 
church work, attend or teach Sunday school cl asses, and participate in 
community activiti e s . Religious qualifications and the ability to 
maintain discipline were the traits most frequentl y used in determining 
the competence of a teacher. The Act of 1812, which established common 
schools in the State of New York, required the local school authorities 
to examine all appl icants to teach. Every teacher was to hold a 
certificate, signed by at least two of the authorities, showing that he 
was a man of good "moral character. 11 Some states set up even more 
strict requirements . The woman teacher, according to Knight,4 had to 
promise to " take a vital interest in all phases of Sunday school work" 
and to be at the service of the community for its uplift and benefit. 
Besides, she had to promise that she would "abstain from all dancing, 
immodest dressing, and r:ny other conduct unbecoming of a teacher and 
a lady. 11 
The works of t he various professional associations , in con-
junction vii.th the enthusiasm of teachers to improve themselves as 
professional workers, have made a strong impact on the advancement of 
teachers I welfare today. As teaching has moved toward a state of 
becoming a r eal profession, American teachers have continually improved 
their status in American society. The requireirents for a teaching 
4 Knight, EE_• cit. , PP• 36o- 61. 
8 
cert ificate were set up by each state as the standards t he teachers 
must meet in order to teach in that state . In spite of state require-
ments for certification, connnuniti es still exerted considerabl e pressure 
on teachers. The school board played an important role in the operation 
of the local school. School board regulations and policies occasi onally 
forbade certain personal habits of the teachers . In 1915, the Connnitt ee 
on Tenure and Academic Freedom of the National Education Associat ion5 
made a nation- wide study and reported that drinking alcoholic beverages 
was most frequently prohibited. Sixty- six per cent of the teachers 
polled in this study were forbidden to drink alcoholic beverages in 
public and 19 per cent were not to drink in private . Twenty- three per 
cent of the teachers were not permitted to smoke in public . Teachers 
were also obligated to take part in community welfare activities such as 
t he communi ty fund- raising campaigns for local charities, boy and girl 
scouts , and other youth organizations . 
The teachers i n modern America were members of the largest 
p rofession of t he world. They have toiled to perfect their profession. 
The Amer i can teacher, at pr esent , was among the better educated and the 
most hi ghly r espected citizens of the community. 
The Rise of Nonnal School and Its Improvement 
I n the United States, prior t o the establishment of the first 
t raining school at Concor d, Vermont , there was no fonnal preparation for 
5 National Education Association, Commi ttee on Tenure and 
Academic Fr eedom, The Freedom of t he Public School Teacher (Wash-
ington D. C.: National Educat i onal Associati on, 1951) . 
9 
teachers. Teachers before t his date had no professional t r aining. It 
was the Reverend Samuel R. Hall who organized the first teacher training 
school in America i n 1823 . This school was a private normal school in 
which the students wer e educated and prepared to teach primarily in the 
elementary school. A three year course was offered in which the subjects 
taught in the common school were reviewed and some training in the art 
of teaching was given. Practice teaching was done in rural schools 
nearby. Lectures Schoolkeeping by Hall was published in 1829 and was 
believed to be the first American textbook6 on education. 
Willis Rudy7 explained that the word 11normal11 was derived from a 
Latin word meaning rule , standard, or law. Befor e coming to the United 
States, the idea of normal schools had been developed for wAny years 
in Western Europe . Accordfag to Ellwood P . Cubberley8 in his Public 
Education in the United States the fir st normal school in the world 
was established at Rheims, France , in 1685, by Abbe de la Salle, 9 
with the purpose to educate and train teachers for t he school vlhich he 
had founded and to give free religious primary education to the children 
of working- class people of Fr ance . In general, the specific purpose of 
such an institution was to train teachers . A school of this type was 
set up at Stettin, Germany, in 1735 and in 1748 a teacher seminary 
6 Kni ght, OD , cit., P• 316. ----
7 Willi s Rudy, "America ' s First Normal School : The Formative 
Years , " Journal of Teacher Education, 5 :263- 70, December , 1954, 
8 El lwood P . Cubberley, Public Education in t he United Stat es 
(Boston: Houghton Mifflin, 1919 ) , - -
9 The details on De la Salle and his school can be found f r om 
Luella Cole, History £f Education (NeYT York : Rinehart and Company, 1955), 
PP• 356-96. 
made its appearance in Berlin. The normal schools were also founded 
in other European countr ies, especially during the nineteenth cent ury. 
From 1824 to 1825, James G. Carter wrote 11Essays on Popular 
Education" which appeared in the Boston Patriot . l O These essays 
attracted public notice . He expressed the opinion that t he schools, 
10 
for proper training of teachers, should be established and maintained 
by the state as a part of its school system. The publication of the 
reports by Counsin (1835) and Stowe (1837) with the descriptions of the 
teacher training seminaries of Prussia, together with the contract of 
Dr. Julius, a principal of a normal school in France , and the Reverend 
Charles Brooks , united to give valuable support to James Carter, Horace 
Mann, Thomas Gallaudet, Henry Barnard, ~nd other leading citizens of 
Massachusetts . Mann and Carter worked with the legislature, and Br ooks 
with the people. Brooks traveled more than 2,000 miles in his own 
buggy and at his personal expense t o present to the people the need for 
normal schools . Finally, Edmund :!might , a citizen of Boston, authorized 
Mann to say to t he legislature that he would personally give $10, 000 for 
the project i f the legislature would give a similar amount. Two year s 
of toil and hope ended with success , for on July 3, 1839, the first 
state normal s chool was opened at Lexington, Massachuset ts . I t was 
named "Lexington Normal School. 11 There was one teacher and three students . 
At the close of the first quarter t he number of students had increased to 
twelve . The course of instructi on was one year in length. The candidate 
f or admission had to be seventeen years of age for a male and sixteen 
lO Knight, ~. cit• , p • 317 • 
11 
for a f emale. Each candi dat e had to declare his intention to become a 
teacher and t o take t he entrance examination in elementary school 
subjects. Evidence of good moral character was required. The course of 
stud;v included six basic areas : (1) review of connnon su.bjects--reading, 
writing, spelling, arithmetic , and geography; (2) the stud;v in some 
secondary school subjects such as geometry, algebra, and philosophy; 
(3) the stud;v of physi cal, mental, and moral development of chil dren ; 
(4) methods and principles of teaching common subj ects ; (5) the school 
government or or ganization; and (6) practice teachL~g. On October 5, 
1839, the State Boar d of Education opened another state normal school 
at Barre ; ll and the third one was opened at Bridgewater in 1840. 
About t he f irst normal school, the Committee of t he Massachuset ts 
Legislature reported:12 
Another project, imitated from France and Prussia is the 
establ i shment of normal schools ••• Academies and hi gh schools 
cost the commonwealth nothing; and they are fully adequate to 
furnish a complete supply of teachers ••• Considering that our 
district schools are kept , on the average, fo r only three or 
four months of the year, it is obviously impossible and perhaps 
it is undesiderable, that the business of these school s should 
become a distinct and separate profession which t he establishment 
of normal schools seems to anticipate . 
11 The f i rst st ate nonnal school building in America was 
built at Barre, Massachusett s . Lexington Nor mal School used the city 
hall. 
12 U. s. Bureau of Education, The First Normal School in 
America (Washington D. C. : Government Printing Office, 1919),p . 48 . 
12 
The idea of establishment of normal schools was partly of 
European origin. Donald P . Cottrell and othersl3 said that t he emphasis 
was , however, on freedom for a free society. At the beginning, a 
school of this type had little in common with existing higher education 
institutions. Its motives grew out of the new pattern of living in an 
area of developing democracy, but "the origins of the college wer e 
aristocracy. 11 
The popularity of the normal school spread very rapidly. 
By 1900, there were 127 normal schools all over the country and such 
institutions had come into a dominant position in elementary teacher 
education. 
The progress in industrial development had increased the 
compl exity of life, and in order to cope with it, more and better edu-
cation was needed. The rapid growth of free public secondary education 
became obvious after 1870, The normal school extended its responsibility 
to the preparation of teachers for secondary schools . 
The preparation in the norm.al school was strictly in the area of 
the academic subjects with few courses in professional education. A 
list of pedagogical subjects, as requirements for a teaching l icense in 
Alabama, should give a picture of the nature of professional courses 
offered in teacher education of the early days. 
l3 Donald P . Cottrell and others, Teacher Education for a 
People (New York: The American Association of Collegesfor 
Teacher Education, 1956), p . 23 . 
13 
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Early teachers were appoint ed by individual s who had little or 
no professional knowledge . In most conmrunities,15 the appointment 
consisted of l ocating t eachers , either through hearsay or by advertisement 
in newspapers . There ·was no salary schedule as the salary was requested, 
bar gained, and voted. In later years, the examination became popular 
14 Willard S. El sbree , The American Teacher (New York: American 
Book Company, 1939), p . 354. 
l5 RefeITed to New England communities . 
14 
as a device in certifying teachers to teach. The examination was given 
at town, county, or state level, and the teaching certificate was 
granted according to the level attained on the examination. Subjects 
included in the examination were algebra, natural philosophy, geometry, 
theory and practi ce of teaching, arithmetic, history of the United 
States, English grammar, geography, orthography, and reading. 
As a result of growth of the normal school, an attempt was 
made to lessen the examination as a method for certification. Cali-
fornia was the f irst state that recognized the state- normal- school 
diploma ·as a license to teach i n the public school . 
The changes in social conditions , economic philosophy, indus-
trial programs, and philosophy of education have resulted in more and 
more need for specialized education. Free secondary education had 
become increasingly popular since the last part of the nineteenth 
century. As a consequence of the growth in secondary school population, 
early in the twentieth century a serious problem in public education 
emerged. This problem was t he need for well- qualified teachers to meet 
the increased number of secondary school students .16 
The normal schools were changed to degree- gr anting institutions 
as a result of the need for more high school teachers. Education was 
introduced as a subject of study in universities and liberal arts 
colleges . The first college department of education was established 
16 The preparation of secondary school tea chers has developed 
more slov1ly than that of the teachers in elementary schools . 
1.5 
at Washington College in Pennsylvania in 1931. About the mid 19301 s, 
most normal schools chang-ed their names to Teachers Colleges or Colleges 
of Education, and by 19.50 these institutions had dropped the word 
"Teachers" or 11of Education" from their tit les and become general or 
liberal arts colleges and universities . 
The Works of Educational Agencies in Teacher Education 
The educational agencies r eferred to here were pr ofessional 
associations which focused their interest on the welfar e of the total 
pr ofession of teaching. The term "education associationsnl 7 was also 
used to designate these agencies . 
In the United States the education associations first appeared 
in the late eighteenth century. They were establ ished with the mutual 
cooperation among teachers to lift up their own status and to promote 
the cause of education.18 The credit must go to the Society of 
Associated Teachers , which began in New York City in 1794, as a pioneer 
in education associations . Such associations emerged in Middlesex, 
Connecticut, in 1799; Boston, Massachusetts, in 1812; and Philadelphia, 
Pennsylvania, in 1813. These professional local associations developed 
extensi vely during the nineteenth and twentieth centuries . At present, 
local education associations wer e categorized into two types : (1) all-
inclusive which were open to all teacher s , and (2) the specialized 
which were designed f or those with special interest in a position, a 
17 Also used interchangeably with 11teachers 1 organizations . 11 
l 8 Frank W. Hubbard, "Teachers ' Or ganizations, " Encyclopedia 
of Educational Research (Edited by Chester W. Harris, New York : The 
Macmillan Company, 1960) , p . 1491. 
16 
subject, or a function. Typically a local education association bas a 
president, a secretary, a treasurer, and an executive committee . 
The first state education association was t he Rhode Island 
Institute of Instructionl9 which was organized in 1844. Others estab-
lished soon after Rhode Island were in New York and Massachusetts in 
1845. Between 1926 and 1957, membership in state education associations 
moved from 70 per cent to nearly 100 per cent of total estimated teachers . 
As stated by Arthur Corey, 20 the f unctions of a state education associ-
ation are to develop and maintain high ethical, professional , educational 
standards in community services, and in wor king conditions. 
The regional associations have worked t oward the improvement 
of teacher education. They were mainly concerned ~~th the evaluation 
of the educational institutions--secondary schools and colleges. In 
the area of t~acher education, their distinct work was accreditation 
which included promoti on and maintenance of the preparation for the 
profession. Today t here vrere six regional agencies in the United States : 
the New England Association of Colleges and Secondary Schools, the Middle 
St ates Association of Colleges and Secondary Schools, the North Cen-
tral Association of Colleges and Secondary- Schools, the Southern 
Association of Colleges and Secondary Schools , the Nor thwest Associ-
ation of ·secondary and Higher Schools , and the Western College Associ-
ation. 
l9 Ibi d., P• 1492 . 
20 Arthur Corey, "The Purposes of the California Teacher Edu-
cation," Competent Teachers American Schools : Professional 
Act ion Programs to Secure~ Retain Qualified Teachers (Washington D. C.: 
National Commission on Teacher Education and Professional Standards, NEA, 
1954) , P • 295. 
17 
The national association that contr ibuted most extensive service 
in the field of education was the National Education Association (NEA) . 
It was the world' s largest professional association, whose members 
numbered 700, 000 in 1957. The Association originally was the National 
Teachers Association and was organized in 1857 in Philadelphia by 
forty- three educators representing twelve states and the District of 
Columbia. The name was changed to the National Education Association 
in 1870 and in 1906 the Association was chartered by the Congress as 
the National Education Association of the United States. The purposes 
of NE.A as stated in the charter were 11to elevate the character and 
advance the interests of the profession of teaching. 11 
There were other national associations whose names need to be 
mentioned:21 the American Teachers Association, the American Federat ion 
of Teachers, t he National Society for the Stuey of Education, and the 
American Vocational Education Association. 
II. THAILAND 
Education in Monasteries 
The educational system in Thailand was traced back to t he 
period when Sukhothai was t he capital (1238- 1378) . The system in use 
at that time was popular until the last part of the nineteenth century. 
Even though Western civilization was introduced to Thailand during the 
21 The Progressive Education Association which was organized in 
1919 to promote the so- called pr ogressive methods of teaching was 
disbanded in 1956. 
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Ayuthia Period22 (1350- 1767) , the educational pat ter n changed very 
little. Monaster ies V1ere the places where knovrledge was secured. This 
system of education entrusted t he monks with the education of the next 
generation. Under this pl an the father took his son to a monastery 
where , if he was accepted, t he boy was assi gned to a Buddhist monk. 
The son was obligated to serve t he monk and, in return, t he servitor 
~ceived guidance in hi s rel i gion as suitabl e inst r uction in reading, 
writing, and ari thmetic . The ser vit or was frequently ordained as a 
religious novice. He would receive training to fit him for his future, 
so that when he became twenty years old he was initiated into the 
monkhood in or der to attain 11merit11 and perpetuate t he religion. I t 
was then and sill was, the Thai custom for boys on reaching the age of 
twent y years to enter t he monkhood for at least t hr ee months . This 
custom bore fruit in t hat (1) the temple became a place of l earning, and 
(2) t he monks became teachers . Thus , Thailand had possessed schools and 
teachers throughout the country f or many centuries. But the school 
di ffered greatl y from the 11 schoo111 2 3 in the modern concept . The pupils 
were not taught collectively in classes, nor was t he need for a speci al 
school building recognized. Each monk t aught his followers individual ly 
in his own cell. 
The teaching- learning situation did not take place according to 
a definite schedule . I t depended upon the convenience of the teacher and 
22 It was call ed Ayuthia Period because Ayuthia was the capital . 
Between 1350 and 1378, t here were two capitals in the country. 
23 Carter V. Good (ed. ) , Dictionary of Education (Second 
educat ion. New Yor k : McGraw- Hi ll Book Company, Inc . , 1959) , P• 481. 
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the pupils . Ordinarily, the monk arose early in the morning to say his 
prayers . Instruction mi ght begin at six o'clock and l ast about an hour . 
Two or three hours in t he afternoon were employed for the day ' s lessons . 
Each religious holiday was a f r ee day, with no instruction being given. 
The emphasis of teaching was placed upon literary arts . Education was 
subordinate entirely to the customs and t raditions . Pupils learned 
writing and reading Thai language , Pali language , 24 and some arith-
metic . These learners learned their lessons by heart . They were taught 
emphaticall y the significance of obedience. The parents gave the monk 
the complete r ight to educate their sons and the monk could punish the 
pupils in whatever way he pleased. Thus the word 11teacher11 had a power-
ful dignity and inspiration in itself. The word seems, even at present , 
to be a sacr ed word among the people in general. 
In addition to the literary training which was given in the 
monasteries which were scattered every.'lhere, vocational training existed 
in the family in a sort of apprenticeship . Parents usually passed on 
their knowledge to their children. For example, it was not uncommon to 
find the son following i n his father ' s footstep as far as a career was 
concerned. The boy, in some cases , might be sent to stay with a per son 
skilful in a particular work, who might reside in a distant village. 
During his stay he would acquire experiences, skills, and some additional 
instr uction. Such t raining usually included instruction in handcrafts , 
goldsmithing, metalware , sculpture, blacksmithing, carpentry, fishing, 
sailing, and so on. 
24 Pali is a language of Buddhist Scripture. This language was 
once a dialect in India but now is obsolete. The Scripture was also 
written in Sanskrit but in Thailand Pali Scripture is used. 
Due to the fact that education was given in the monastery and 
the monk was a teacher, education for girls was inferior to that for 
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boys because the monk could not teach the girls . 25 However, that did not 
mean that girls had no education of any type . They were trained by 
their mothers and r elatives in domestic affairs such as house keeping, 
cooking, sewing, washing, baby care, and many other household activities . 
Some girls also learned to read and write from their fathers and 
brothers , al though there were few of them who acquired this skill. 
Among nobles, poetry was an outstanding aspect of learning that 
was limited to the palace. These nobles were also interested in 
mechanics , navigation, and philosophy. The art s of war and the govern-
ment were especially essential to a young prince. He had to learn how 
to ride and use weapons well both in attacking the enemy and protectL~g 
himself . 
The King ' s Interest in Educat ion 
In the realm of learning there was a long lasting monument as 
well as a heritage to the peopl e of Thailand by a well-beloved king, many 
generations ago . This was the invention of the Thai alphabet . Prior to 
the invention, Thailand had no regular Thai characters . King Rama 
Kamhaeng introduced the uni form alphabet in 1283 . 
The reign of King Narai (1656- 1688) was known as a 11 golden a ge 11 
in Thailand because of the advance in literary arts . The King himself 
was a great poet who was surrounded by his contemporary men of fame . 
25 It is a religious rule that Buddhist monks shall keep away 
f rom close association with the female sex. 
21 
Take Pra Horathibodi for example who was a teacher and supervisor of the 
King and wrote Chindamani, the first primer ever known in the history 
of Thailand. Around the capital city there were people of forty- three 
nationalities, speaking different languages . The Portuguese had alreaey 
entered the country in 1500, The Dutch came in 1598, the English in 
1616, and the French in 1660. These Europeans came to Thailand with 
different purposes . The Portuguese , the Dutch, and the English were 
mainly concerned with trades while the French were missionaries . 26 
The King was much interested in Western sciences . Wit h the French he 
was constantly in touch, inasmuch as he sent his princes, and sons of 
nobles, to French missionary schools . Three ambassadors were sent to the 
Court of King Louis XIV of France . For the first time t he students , 
six of them, were sent to study in France . After this period the 
col!llllunication with the Westerners was not pronounced, due t o t he conflicts 
within the country and wars with nei ghboring countries . 
Education in those days di d not provide any training to 
communicate with foreigners . After the establishment of Bangkok, in 1782, 
the communication with the Westerners began once again, In 1822, the 
British East India Company extended its t r ade to Bangkok. John Craw-
ford represented the company to make a t r eaty, which could not be made 
because of the difficulty of understanding the l anguages. He talked 
in English and an interpreter translated into MalaY which was translated 
into Thai by another interpreter. American Presbyterian missionaries 
arrived in Thailand in 1828 , but they did not know the native language . 27 
26 French Catholi c Mission of the Societe des Miss i ons Ent r angeres , 
27 They went to t each Christiani ty to the Chinese in Thailand, 
22 
Later the Bible was translated into Thai and printed in Singapore . After 
the return of John Crawford, Captain James Low i n Penang learned Thai 
and became able to read and write the language . He wrote a gr ammar text-
book for foreigners w'no intended to learn Thai. In order to pr int t his 
text, he invented a printing press. In 1837 Dr, Bradley , an English 
missionary, brought t he press into Bangkok to print the Bible in 
Thai. About t he same time , French missionaries began printing in the 
Thai language . 
The relationship with Westerners magnified t he recognition of 
the need f or hi gher learning, King Mongkut28 hi red an English woman as 
a governess to teach his children in the palace . One of his sons 
be came a founder of public education in the country. This founder was 
King Chulalongkorn after whose name a university i n Bangkok is called. 
The foundation of a modern system of educat ion was laid in t he f irst 
years of his reign. I n 1871, the King founded t he f irst school in the 
Gr and Palace to train future civil servants in reading, writing, 
arithmetic , and administrat ive work. It was i n t he same year when 
another school to teach English was opened i n t he Grand Palace and 
Mr, Francis George Patter son, an Englishman, was appointed as i t s head-
master. He was later succeeded by an American, Dr . Geor ge McFarland. 
The significance of these school s was t he enthusiasm of the King t o 
see schools spread out beyond t he palace walls to provincial areas , so 
that the schools would be avai l able f or more people other than reserved 
28 The same king as in IIThe King and I , 11 a movie production of 
the Twent ieth- Century-Fox Corporation, 1956. 
for privileged classes onJ.¥. To show the King ' s concern for public 
ed~cation, his proclamation in 1885 was good evidence of his interest 
in education. 29 
By Royal Command, His Majest y hereby wishes it be known by the 
public that : 
Whereas His Majest y has seen that education is the source of 
all knowledge , that t rere are many people ripe i n years who are 
not liter ate , and many l i terates who cannot spell correctly. 
I t is the wish of His Majesty to extend education facilities 
t o all his subjects . For this purpose many s chools have been 
set up , and much money spent not only f or the schools but for 
the salaries of the teachers . His Majesty wishes many more 
schools to be set up in all temples, so that his peopl e may 
send their children to be educated free of charge. 
Why has this been done? It is because His Majesty i s all 
merciful to his people, and wishes to see the progress in his 
country. It has now come to the knowledge of His Majesty that 
rumours ar e being ci rculated among people t hat in establishing 
such schools His Majesty is enrolling future soldiers f or his 
army. His Majesty wishes it t o be made known to the people 
that this rumour is without foundation. Military service 
has nothing to do with the school s . Moreover, are not the 
people his dut iful subjects , and cannot His Maj esty, by r ight, 
conscript them from military service at any ti.me? Why should 
His Majesty set up schools, if not for the welfare of his 
subjects? 
Therefore , His Maj esty appeals to his subjects to send their 
children to schools and to give them the benefit of free edu-
cati on to enable them to become better citizens . 
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The result was that the people willingly sent their children t o 
schools . This was how public educat ion first became popular in Thailand, 
and at the end of the King ' s long reign, forty years, education had 
f ound a firm footing and i ts popularity extended to women30 who had 
29 An excerpt from M. L. Manich Jumsai , Compulsory Education 
Thailand (Paris : UNESCO, 1951), p . 21. 
30 The first school for girls was opened by King Chulalongkorn 
in 1880 in remembrance of Princess Sunantha who was drowned during a 
river trip . 
hitherto led a very secluded life. He also created the Ministry of 
Education in 1889. 
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In the history of Thailand t he kings played an important role 
in developing the nation. Education of the people was the concern of 
a good king in those days , The country was f ortunate in having many 
enlightened monarchs . In t he reign following King Chulalongkor n ' s , 
King Vajiravudha, the former ' s son, continued his Royal Fathar1 s work, 
He founded t he f irst university , Chulal ongkorn University, in the 
memory of his father. The Boy Scout movement was also begun by King 
Vajiravudha. But t he most important educational advancement was the 
development of education on the horizontal l ine, that is, the movement 
toward mass education. In 1921, the Primary Education Act was pr o-
mulgated. The Act required all children of over seven years of age to 
attend schools until they were f ourteen, unless t hey finished the 
primary course (four years ' course ) before that age . Thus compulsory 
education of Thailand began. 
Ministry of Education 
The Ministry of Education was an essential organization for 
education of Thailand. It had various means of controlling education 
directly and indirectl y . The teaching and administrative staffs of 
all public schools were employees of the Ministry. It regulated school 
hours, textbooks, curricula, and examinations . Among the most p owerful 
controls was the distribution of funds to local schools. The Ministry 
of Educat ion was r esponsible for the education of the people of Thailand. 
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The Ministry of Education was est ablished in 1889. Originally 
i ts task was intended to deal with education, religion, heal th and the 
national museum. Changes were made in the purposes of the Ministry 
from time to t ime in order to meet changing conditions arising i n t he 
nation. 
While touring Europe in 1897, King Chulalongkorn observed the 
advance in education of the European countries . On his return, he 
appointed Chao Phya Pra Sadej, as a government representative , to 
observe the educational systems in England, Holland, Belgium and the 
United States. The repr esentative returned with a plan to be submitted 
to the King. The plan was approved and i n 1898 i t was off icialfy 
announced to be put into use through the l'l.inistry of Education. 
The program t ended t oward the English system of education. 
Four years later, three Thai educators went to Japan and came back with 
a report on education in that country. As a r esult of t heir report, t he 
Thai educational program was revised. It wa s noted t hat t he new edu-
cational plan of the nat ion was a mixture of t he Western i nfluence and 
the Japanese system. The leading charact eristic of t he plan was t he 
stress on moral training. 
Earfy private schools were established by f oreign missionari es . 
Soon many private schools were opened through the encqµ.ragement of t he 
Mini stry of Education. By 1893 , all private schools were required to 
register with the Ministry. Some of t hem offered courses in l anguage s 
which included Ancient Thai, Chinese, English, and I ndian. Many of them 
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offered the same courses as the local or community schoo1 ,31 and ot hers 
even offered the secondary school courses . As shown in Table II there 





THE NUMBER OF SCHOOLS AND PUPILS 
IN Tll~ILAND 1911 and 1916 
Government Local Private 
ScnooI PU.pi! ScnooI Pupil ScnooI Pupil 
246 20, 687 i ncluded in 3,13.5 88, 117 
private 
school 
44.5 34,114 2, 679 102, 815 169 7, 3.53 
Total 
ScFiooI Pupil 
3, 381 108 , 804 
3, 293 144, 282 
Religion was another concern of the Ministry of Education. 
Schools for Buddhist monks and novices were f ound bot h in the capital 
and i n provincial communities. In 1928, there were 1940 schools of 
this type enrolling 31,774 students . Education outside Bangkok was 
still largely dependent on the monks and monasteries . As recorded in 
the history of education of Thailand, the monks were reque sted to help in 
teaching (1892) in order to relieve the teacher shortage . These monks 
received no remuneration, but when the examinations t ook pl ace at the 
end of the year they were rewarded by personal gifts. The Mini stry of 
Education i ssued textbooks whi ch were sent to the monk-teache r s as a 
t eaching tool . 
3l The local school at first was s upported f inancially by the 
poll - tax and donation money, but in 1930 became under complet e control 
of the Ministry of Education. 
About the same time many other ministries of the nat ion estab-
lished schools or academies to fit t heir purposes and needs such as 
the Ministry of Defense. 
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The coup d ' etat of June 24, 1932, changed t he government of 
Thailand from an absolute monarchy to a constitutional monarchy whereby 
the king no longer had absolute power over his subjects . This change 
resulted in education becoming more modernized to meet new conditions 
in the country. As indicated in one of the Six Pillars by the People ' s 
Party, 32 education of the people would be a vital responsibility of t he 
State . All citizens, regardless of dif ferences in sex, race, or 
creed would receive education appropriat e to each individual's needs and 
capabilities . Educat ion f ocused on t hree main f ields of traning: 
(1) moral, (2) intellect, and (3) health. Women were given equal 
rights with men as far as the choi ce in the program of educational 
pursuit was concerned . Some differentiation did exist because t he needs 
of men and women were not t he same in all r espects . The educational 
program, the refore, had to be designed in accordance with their needs . 
A survey on literacy made in 1937 revealed that 68 . 8 per cent 
of t he population (older than 10 years) was illiterate. The new 
government policy demanded t he people of Thailand be educat ed so that 
they could assume their rights and responsibilities as good citizens . 
The Ministry of Education began an adult education program in 1940, and 
32 A group of Thai people consisting of civil and military 
off icers , businessmen, f armers, and l aymen or gani zed t hemselves t o make 
t he coup d ' etat on June 24, 1932. 
the work was carried out very industriously throughout the country. 
The aim was to reduce the percentage of national illiteracy by edu-
cating adults who had had no opportunities to obtain proper education 
in their childhood. By this program, the adult population was to 
learn to read and write and to understand the fundamental principles 
28 
of their government, which, it was anticipated, would improve them as 
citizens. In 1943, the government passed a law on compulsory edu-
cation for adults whereby all adult citizens between t he ages of 
twent y- four and forty- five , who could not read and write , had to 
acquire basic education accord.ing to the requirements of the Mini stry 
of Educat ion. Those who were found to be illiterate after 1943 were to 
pay annual education poll- tax of f ive ticals33 per head. The people 
made a strong objection; hence, this law was dropped. The number of 
schools for adult educat ion and the number of enrolments declined 
right after World War II. Nevertheless, with the realization that the 
adult education had helped to improve people's standards of l iving 
and their careers, the gover nment in 1948 increased t he budget to be 
used for this particular phase of education. (See Table III) . 
In 1950, adults were instructed in many branches of vocational 
education such as accountancy, public works , carpentry, photography, 
electrical works, mechanics and hair- cutting. 
World War II hamper ed the progress having been made in education. 
Heavy bombing on June 5, 1944, in Bangkok destroyed many schools and 
resulted in almost all schools being closed. Those that did operate 
were moved out of the capital city. On September 1, 1945, the schools 
33 A tical is a Thai currency, equivalent to $0.05 (approxi-
mately) . 
TABLE III 
SCHOOLS, STUDENTS, GRADUATES AND GOVERNMENTAL APPROPRIATIONS 
FOR ADULT EDUCATION IN THAILA.ND 1941- 48 
Year School Student Graduate Appropriation in Ticals 
1941 6, 191 366, 441 24, 790 3.57,000 
1943 13, 167 1,107, 302 364, 624 341, 890 
1946 606 33,487 21, 033 641, 890 
1948 7.5.5 30, 136 15,09.5 1,600,000 
were reopened. After the war, reconstruction was begun immediately 
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in spite of the costs which were about twenty times higher than before 
the war . Yet, within five years nearly all the schools which had been 
damaged or destr oyed wer e repaired or r ebuilt. The government recognized 
the need for rapid recovery of education and incr eased t he appro-
priation for education in the National Budget. The highest appropriat i on 
before the war Vias 12. 09 per cent of the National Budget, while the 
lowest was 3. 43 per cent in 1946. From t his time on the Government 
appropri ated larger and larger sums for education. (See Table IV ) . 
In regard to the appropriation for education, M. L. Pin Mala1ru134 
stated in an article following a teachers and educators meeting at San 
Francisco that3.5 11t he budget was more than that of the combined appro-
priation for the Army, Navy, and Air Force . " 
34 M. L. Pin Mal akul is one of the well-lmown educators in Thailand. 
At present he is the Ministry of Education. 
3.5 M. L. Pin Malakul, 11Recent Advancenent in Thai Education, n 
The of Thailand (Bangkok: Thai Watana Panich Press , 19.54) , p . 41. 
TABLE IV 
PERCENTAGE OF NATION.AL BUDGET APPORI'IONED 
TO THE MINI STRY OF EDUCATION IN THAILAND 1932-57 
Budget of Ministry 
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Nati onal Budget Year (in ticals ) of Education Per centage (in ticals ) 
1932 78,445,160 4,948, 406 6.35 
1933 82,168,324 6, 031,494 7. 34 
1934 84,442, 919 8, 379, 429 9. 32 
1935 97,876,898 10, 095,390 10.31 
1936 114, 930,756 11,181,402 9.72 
1937 132, 614,169 12, 054, 677 9.09 
1938 138,877, 492 15, 370, 051 11. 06 
1939 78,391, 940 7, 419, 233 9.46 
1940 29, 953, 306 3, 623, 922 12.09 
1941 211,487, 087 19,392, 906 9.12 
1942 243,819, 392 16,915,324 6. 63 
1943 280, 755,362 18,932, 797 5. 93 
1944 443, 533, 079 24, 783,176 5. 71 
1945 628,137, 742 27,831, 680 4.43 
1946 1, 163,360,100 38,891, 903 3 .48 
1947 963, 471, 279 60, 001,644 6. 22 
1948 1, 666, 088, 493 117, 487,192 7.05 
1949 1, 598, 022, 020 269, 742, 072 16. 88 
1950 1, 949, 351,366 376, 959, 756 19. 33 
1951 2, 499, 206,174 460, 280, 480 18 .41 
1952 3, 806, 910, 988 643,391,112 16. 66 
1953 4, 033, 712,870 759, 255,819 18.82 
1954 4,191, 698, 503 836, 610,153 19. 95 
1955 4,180, 002, 519 827, 756, 911 19.80 
1956 4, 647, 480, 504 872,038,912 18 . 76 
1957 5, 069, 990, 082 904, 352,355 17.83 
More and more t eachers , s t udents, and off icials were selected 
and sent by the Ministry of Educat ion to for eign countries f or further 
study ~o br oaden their concepts and i.~si ghts as t o how better edu-
cational programs can be introduced in Thailand. Through the United 
Nations Educational , Scientific, and Cultural Organization (UNESC0)36 
the Ministry of Education r eceived financial aid and consultative 
services. 
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At present , control of the Ministry of Education was exercised 
by the Minister of Education who held cabinet status and the under-
secretary, a non-political person, who was the head of the administrative 
units which comprise thirteen units . 37 Within the designated territory, 
there was an educational officer who supervised the schools in each of 
the regions, provinces, and districts . The schools were catagorized 
into four types:38 local or community, municipal, government, and 
private . Local and municipal schools were under the supervision of the 
district educational officer and provide only elementary education, 
whereas government schools were under the supervision of the provincial 
educational commissioners and offer secondary education and vocational 
t raining. All, except private schools, were to an equal degree under 
the supervision of the Ministry of Education. Private schools wer e 
financed by private sources although they may receive some funds for 
36 Thailand became t he 45th member of the UNESCO on January 1, 
1949. 
37 For more details, see Appendix B. 
38 These divisions were once based on the sources of financial 
support and the kinds of maintenance and supervis ion. The local and 
municipal schools were maintained and supported by t he local people in 
the areas they served, but the government s chool s were r un directly 
by the Ministry of Education. Since 1937, t he Ministry of Education 
has assumed more dir ect control over local and municipal schools, 
providing financial aid for teachers • salaries, building funds , etc . 
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buildings and e quiµnent; however, they must be registered with the 
Mini stry of Education . For an over-all picture of the national 
education plan in present use, the followine diagram was found relevant 
(Figure I) , The c1.rro1;1 indicat ed the possibility for a stuC:ent to be 
prOllloted i nto a higher school . 
FIGURE I 
MODERN THAI SCHOOL SYSTEM 
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Teacher Education by the Ministry 
As the school population grew, the shortage of well- qualified 
teachers became a serious problem. At the time when the Ministry of 
Education was established, 1889, there was not a single institution 
which offered a formal training f or teachers . 
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The first teacher training school was opened on October 12, 
1892, at an orphanage39 in Bangkok. There were three students to 
begin with, but before the end of the year two of them dropped out . 
There were three more students enrolled in the school the following 
year and at the close of the year 1894 three of them passed the 
examination and were certified to teach English and Thai. In 1902, the 
school moved to Wat Tepsirin Travas . The progress of teacher education 
was satisfactory. In t he following year the preparation for secondary 
school teachers was inaugurated as a forward step for the education of 
those who had the primary teaching certificate. 
A year later another teacher training school appeared. It was 
Bansomdej Chaopraya School to which the first teacher training school 
was consolidated in 1906. After consolidation of the two schools the 
teacher education program was expanded, new courses were added, and 
enrolment increased. Students, while in attendance at this institution, 
were exempted from being drafted into military service. 
The Ministry of Education opened the first training school 
for women teachers in 1913, at Benchama Rajalai, Bangkok. Girls 
39 Later it became Benchama Rajudis School . 
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between the age of thirteen and sixteen were selected from provinces 
and given scholarships to come to study in this school. After three to 
five years of training, they returned to their provinces to teach. 
The constitution of Thailand (1932) gave every person the right 
to enjoy full liberty of property, speech, writing, printing, publica-
tion, education, and assemblage. According to Article 36 of this 
constitution, every individual shall enjoy absolute freedom in education. 
Article 56 stated that 11every citizen must receive primary education11 
and Article 63 required the nation to promote and foster education of 
the public. Consequently, there was a greater demand for teachers . 
Teacher t raining schools in the capital city did not supply sufficient 
teacher s to meet the growth of increasing enrolment . An effort was 
made, therefore , to spread this type of institution to different parts 
of the country. All of them were intended primarily to prepare ele-
mentary school teachers. The government subsidized the construction 
of school plants including dormitories , and other facilities . Due to 
the fac t that the task had to be done in a hurry with limited funds, 
teacher preparation institutions were unabl e to present a totally 
adequate program. 
The Ministry of Education has offered many scholarships to 
students who have good academic records and good personalities which 
fit them for teaching. Financial support to these students helps 
them t o pay room, board, and tuition fees . Table V shows that each 
selected student or prospective teacher received governmental support 
to the extent of 150 ticals to 2, 500 ticals from 1942 to 1959. 
TABLE V 
FINANCIAL SUPPORI' OF THE MINISTRY OF 
EDUCATION TO EACH SELECTED PROSP.i!:CTIVE TEACHER 
Year Financial Support in Ticals 
1942 150 
1943 200 
1944- 45 JOO 
1946 400 
1947 600 
1948- 49 700 
1950 1 , 000 
1951- 58 1 , 200 
1959 2, 500 
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With such governmental support , teacher education in Thailand 
was established on a firm foundation. In 1955, the Teacher Training 
Division, formerly under the Secondary Education Depar tment, was itself 
raised to the status of a department and became the Teacher Training 
Department . This came about40 
• •• partly through r ealizat ion of the need to enlarge the 
scope of the division so as to enable it to turn out more quali f ied 
teachers and keep pace with the new system of education introduced 
in the l ast few years , and partly on account of the illlportance of 
teacher training, r eference to which was made at t he 1953 and 1954 
International Conferences on Public Education by UNESCO and the 
International Bureau of Education. 
40 UNESCO, International Yearbook of Educat ion, Vol. XVII 
(Geneva , Switzerland: International Bureau of Education, 1955) , P• 437. 
The aims of the Teacher Tr aining Department Yrere to develop 
teacher training institutions at all levels through the improvement of 
the qualifications of their faculties, to e:xpand vocational teacher 
training schools and village institutes in order to produce more teachers 
for vocational schools, to establish more new teacher training schools, 
and to produce better teacher and educational administrators . 
In 1955, Prasan Mitr College of Education, which was founded in 
1953, awarded degrees of education to its first graduates, numbering 
t hirty- one. The Education Department at Chulalongkorn University also 
gave the degree in education for the first time in 1955. 
Teacher education under the Ministry of Education at present 
was the responsibility of the Teacher Training Department. Figure II 
provided a diagram, showing the teacher education plan in Thailand. 
The arrow indicated the possibility and direction the prospective 
teacher pursues in his education 
FIGURE II 
TEACHER EDUCATION PLAN IN THAILA.ND 
S' • c.. T .&Ac.he r 
~i lor,,o.. 
Stn i'or 
S u .o ... <.Ca. n1 
Note : See Figure I also. 
CHAPI'ER III 
NE'i TRENDS IN PREPARATION OF SF.CONDARY SCHOOL TEACHERS 
I . THE UNITED STATES 
Enrichment of Curriculum 
The most important trend in preparation of secondary school 
t eacher s in the United states was the enrichment of curriculum. This 
trend was a consequence of the development of secondary school curricu-
l um. John A. and Jesse A. Bondl summarized the curriculum trend in 
secondary education in terms of emphasis on the hole individual, on the 
development of habit and attitudes, on consideration to mental health 
and attitudes , and on counseling and guidance as integral parts of 
instruction. Conten t, of curriculum was selected to meet the present 
needs of pupils as well as needs of an adult democratic society. The 
maturity and readiness of pupils was used more extensively as guides 
in selecting curriculum content . l!}nphasis was also directed to 
general education and pupil ' s selection of some areas for extended 
study according to the interest and promise of success . There was a 
very close relationship between the curriculum trends in secondary 
education and those in education for secondary school teachers . Hockett 
and Bond substantiated this statement when they wrote : 2 
1 John A. Hockett and Jesse A. Bond, "Trends in Curriculum in 
Teacher Education," Curriculum Trends and Teacher Education (Thirty- second 
yearbook. Ann Arbor, Michigan: Edwards BrotJier s , Inc. , 1953 ), pp . 6-16. 
2 Ibid ., p . 6 . 
The perpetuation as well as the improvement of any society 
depends upon the education provided for the youthful members of 
t he social group. The character and effectiveness of that 
education, in turn, is dependent upon the quality and type 
of preparation provided for those who teach the young . 
Consequently, the relationship between trends in education 
and the preparati on of teachers is both intimate and signifi-
cant . 
In this report the trends in secondary teacher education 
curriculum were presented in terms of essential components of teacher 
education: (1) general education, (2) specialized education, and 
(3) professional education. 
General Education 
Paul Woodring in his book~ Directions in Teacher Education3 
stated that teacher education required a broad general education for 
all teachers . General education courses offered in teacher prepa-
ration institutions were grouped into seven areas of human knowledge : 
fine arts, practical arts, language arts or communicative arts , 
natural sciences, social studies, health and physical education, and 
mathematics . Group t wenty-one of the 1959 Kansas TEPS Conference 
proposed that :4 
General education should move in the direction of a set of 
required courses in (1) the physical universe; (2) the biological 
world; (3) human interaction; (4) human achievements; (5 ) the 
utilization of human achievements ; and (6) human values . 
3 Paul Woodring, New Directions in Teacher Education (New York : 
The Fund for the Advancement of Educati on, 1957), p . 10. 
4 National Commission on Teacher Education and Professional 
Standards, The Education of Teachers : Curriculum Programs (A Guide for 
Follow-Up Stuches of the Kansas TEPS Conference 1957. Washington D. c .. : 
National Education Association, 1959) , p . 15. 
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The Commission on Teacher Education in 1946 stated that.5 "at 
least three- eights of the total time of four-year program" should be 
given to general education. The portions of general education recom-
mended vary from around 25 per cent t o as much as 60 per cent of a 
four- year program. 
Specialized F.ducation 
Specialized education in the teacher education program was 
designed to fulfill t he need for substantial amount of education in a 
teaching field. Education in depth was a desirable part of teacher 
education . 
A recommendation was made by Group nine of the 1959 Kansas TEPS 
Conference relative to specialized education as follows :6 
We recommend (ideally) that prospective secondary- school 
t eachers have as complete an academic background in the speci alty 
as those students who normally major in these general academic 
area. 
The major and minor requirements for secondary school teachers 
were essentially t he same as those for majors and minors in the same 
academic departments for a non- teaching degree . 
The National Council for Accreditation of Teacher Education 
(NCATE) made a survey of the requirements in teacher education of 
294 NCATE accredited institutions during the school year 1957-56 . 
5 American Council on Education, Commission on Teacher Education, 
Improvement of Teacher Education (Washington D. C. : American Council on 
Education, Commission on Teacher Education, 1946), p . 102. 
6 National Commission on Teacher Education and Professional 
Standards, ~- ~ - , p . 18. 
Table VI showed the central tendencies and ranges of semester hour 
r equirements in these institutions. From this table the highest 
TABLE vr7 
COMPOSITE OF CENTRAL TENDENCIES AND RANGES OF 
SEMESTER- HOUR REQUIREMENTS IN TEACHER EDUCATION 
PROGRAM OF NCATE ACCREDITED INSTITtJrIONS, 1957- 58 
Total number of 
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Secondary Teaching Majors Median Range Institutions Reporting 
Agriculture 43 24- 99 58 
Art 36 12- 93 207 
Business 36 18- 75 215 
English 30 18- 64 249 
Foreign Languages 25 18- 68 210 
History 30 18-64 155 
Home Economics 40 24- 78 189 
Industrial Arts 37 18- 79 149 
Mathematics 27 18-64 251 
Music 40 24- 99 227 
Physical Education 34 18- 99 221 
Science 31 18-81 257 
Social Science 35 18- 62 152 
7 Adopted from National Commission on Teacher Educat ion and 
Professional Standards , The Education of Teachers : Curriculum Programs 
(Official Report of the Kansas TEPS Conference 1959. Washington D. C.: 
National Education Association, 1959) , p . 178 . 
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median of semester hour requirements was forty- three in agriculture 
and the lowest was twenty- seven in mathematics . Thirteen fields of 
secondary teaching majors were listed. 
Professional Education 
Professional education was so designed as to help prospective 
teachers acquire (1) an understanding of children, their growth and 
development, and how they learn; (2) a knowledge of curriculum content 
and uses of materials of instruction in promoting learning; (3) a 
recognition and full appreciation of t.~e teacher 's place in the school 
staff and r esponsibility as a member of t he teaching profession; and 
(4) an understanding of the role of the school in society. The courses 
in professional education included human growth and development , 
educational psychology, social and historical foundations of education, 
and development of competencies of instruction including student 
teaching. The portion of t he teacher education curriculum which was 
devoted to professional education ranged from 15 to 20 per cent of the 
total program. The National Council for Accreditation of Teacher Edu-
cation reported the requirements in teacher education curriculum of 
294 NCATE accredited institutions; the central tendencies of professional 
education requirements from the study were shown in Table VII . 
It was noted that eleven areas of professional preparation 
were presented . The most common required professional course was 
student teaching. Physical education was reported to have been r equired 
in only fourteen institutions. One hundred and ninety- one institutions 
required five to nine semest er hours for student teaching. The mean 
TABLE vn8 
DISTRIBUI'ION BY ARF.A.S OF PROFESSIONAL EDUCATION 
REQumEMENTS IN THE PREPARATION OF SECONDARY- SCHOOL 
TEACHERS A110NG 294 NCATE ACCREDITED Il1STIT'l1rIONS 
1957-58 
Semester-Hour Requi rements in Number of Central Tendencies and Ranges 
Areas of Professional Professional Education Areas Institutions of Institutional Semester-Hour 
Education of 294 Institutions Reporting Requirements 
1-4 5-9 10- lL~ 15-19 20- 24 Mean Median Mode Range 
Curriculum 40 9 2 1 0 52 J . 8 3 3 1- 18 
Guidance JO 1 0 0 0 31 2.5 2 2 1- 5 
History and 
Philosophy 152 59 5 0 0 216 J .9 3 3 1- 13 
Human Development 59 24 l 0 0 84 J .9 2 3 2- Jl 
Laboratory Expr . 
(other than student 
teaching) 43 2 0 0 0 45 2.6 2 2 &4 1- 7 
Methoas (Special) 114 10 0 0 0 124 2.9 3 j 2- 7 
Methods (General) 108 17 0 1 0 126 J . 4 J 3 1-18 
c-
N 
a ~ ., p . 183 . 
TABLE VII ( continued) 
Semester -Hour Requirements in Number of Central Tendencies and Ranges 
Professional Education Areas Institutions of Inst itutional Semester -Hour 
Areas of Professional of 294 Institutions Reporting Requirements 
Education 
1- 4 5- 9 10- 14 15- 19 20- 2!1 Mean Median Mode Range 
Organ. of Educ . 37 1 0 0 0 38 2 .4 2 2 2-6 
Orientation to 
Education 68 13 1 0 0 82 3 .3 3 3 1- 12 
Physical Education 13 0 1 0 0 lh 3 .0 2 2 2- 10 
Student Teaching 1h 191 48 10 1 262 7 .6 7 6 2- 20 
Professional Content 
Course 72 13 3 0 0 88 3 ,5 3 3 1- 12 
Psychology 125 97 5 l 0 228 L.5 4 3 1- 15 
Unclassified 29 11 0 1 0 41 3 ,6 3 3 1- 16 
Measurement and 
Evaluation 64 3 0 0 0 67 2 .5 2 2 1- 7 
of student teaching in semester- hour requirements was 7.6, its median 
was seven , and the mode was six. The mean of the total professional 
education9 was 2J .6 semester hours , with the median being t wenty- three 
and the mode twenty- four . 
Psychology in Educat:io n 
Psychology had contributed a vitally important role in educa-
tion. The most significant branch of psychology in teacher educat ion was 
educational psychology because it was concerned with human factors of 
learning. 
During the last decade of the nineteenth century the course 
"Child Study11 or "Educational Psychology" was offered in teacher education 
institutions in the United States .10 As a professional course educa-
tional psychology had developed in the areas of r esearch which comprised 
methods and techniques of instruction , pupil- teacher relationship, 
problems of learning, techniques f or guiding group thinking, vocational 
and personal guidance , growth and development of the individual, the 
methodology of using modern t eaching devices, and curriculum development . 
In the 1920's and 1930 1s , the tests and measurement s movement caJ11e into 
prominence . This movement was given added impetus during World War I 
and World War II, due to the need for discovering capabilities, interests, 
and aptitudes of military personnel . 
9 ~ -, p . 177. 
l O The course "Child Study" was more often found until the 
publication of E. Lee Thorndike Educational Psychology (New York: 
Lemecke and Buckner , 1903) , p . 177 . 
4S 
Educational psychology was influenced by medical and psychiat-
ric research . Dewey, Angell, and Carr were the outstanding leaders of 
Functionalism which treated man as an active organism and regarded 
consciousness as haVing utility in the process of adjustment . Watson 
led in the movement of BehaViorism, which regarded conditioning as the 
basis of learning and stressed the influence of environment upon the 
personality and achievement . Another school of psychology that 
contributed to our lmowledge of human behavior was that which was devel-
oped by NcDougall, and \vhich emphasized dynamic concepts and considered 
instincts as the important factors of human conduct . 
The schools of psychology and their points of view at. the 
present t.ime included psychoanalysis, oonnectionism, field theory, 
and molar behaviorism. The modern versj on of psychoanalysis was pre-
sented by Karen Horney, connect;i.onism by E. Lee Thornaike, ilersonalistic 
psychology by William Stern and l1. A. Murry, and molar behaviorism 
by B. C. •rolman. Today most of p~:ychologists do not think of themselves 
as belonging to a certain school. 'rhe current trend was in the 
direction of a unification of psychological vit)w .!Joints. The new trend 
in psychology has an effect upon the diraction of dducational psychology. 
In regard to the aim of educational psychology Hendrickson 
and Blairll state that oducat1.onal psychology as a professiOt'.lal course 
was Lo provide prospect:l,ve teachers with psychological skills and insights 
which are neceissary in successful 1,uicling the growth, learning, and 
li Gordon Hrndriokson and Glen Blair, 11EducaLional Psychology," 
Eno{olopedia of Educational Research (Edited by Walter S. Monroe, New 
Yor : The Macmillan Company, 1950), p . 349. 
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adjustments of children. The developmental characteristics of students, 
individual differences, principles of learning, and educational evaluation 
wer e the main concerns of the course in educational psychology. 
The trends in educational psychology were sta ted as (1) the 
integration of psychological schools and their theories , (2) the 
recognition of the whole organism as a fundamental unit for study of 
human behavior, and (3) the biological factors as another determinant 
of the behavior . 
Guidance Service and Personnel Work 
Present and recommended practices of guidance and personnel 
work incl uded admission of students , orientation, educational guidance , 
financial aid- - scholarship and fellowship, loans--part- time work, 
vocational guidance and placement, student health services, group 
experiences, and housing . 
The guidance services and personnel work in teacher education 
have moved rather slowly. According to Camilla M. Low and Henry 
A. Jeep:12 
Many volumes have been written about guidance and personnel 
work on t he college level; but few, if any, have dealt with 
guidance as it relates specifically to the professional educ-
t ion of teachers . 
The teacher was more than a classroom operator . He has res-
ponsibility for several kinds of activities. He directed the learning 
12 Camilla M. Low and Henry A. Jeep, "The Role of Guidance and 
Personnel Work in Teacher Education, " Guidance in Teacher Education 
(Thirty- sixth yearbook . Cedar Falls, Iowa: The Association for 
Student Teaching, 1957) , p . 10. 
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situations and extra- curricular activities . Besides, he was the friend 
and counselor of pupils, a member of the school staff and a member of 
the community. To acquire competence in all phases of education was a 
severe task for prospective teachers . Helping prospective teacher s 
acquire all of these various qualities was an easy attainment . 
Consequently, it called for the need of a guidance progrrur in teacher 
education institutions. Prospective teachers, even t hough not intend-
ing to be professional school counselors, acquired a funda..,cntal 
knowledge of guidance services . As written by Camilla ~;. Low and 
Henry A. Jeep, 13 t he best way to make guidance meaningful or real to 
the prospective teachers was for them to experience s ome satisfaction 
with it during their pre- service education . 
In teacher education institutions the guidance service was 
done by t he college faculty members . These people understood the 
principles of guidance in order to help prospective teachers grow into 
effective members of t he teaching profession. In general, deans of 
men and deans of women did the counseling work . Earl A. Andersonl 4 
believed that in helping students capably the counselor (in teachers 
college) should have (1) a Jmowledge of principles of learning, (2) 
information concerning t he characteristics, demands , attitudes, and 
ability of individual teachers and departmental staff in the institution 
served, and (3) a f amiliarity of elementary and secondary school 
teaching . 
l J Ibid., p . 11. 
14 Earl W. Anderson, "What Should the Counselor in Teacher Educa-
tion Know about Teaching and the Teachers?" Journal of Teacher Education, 
10:88- 90, :March, 1959. 
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As general principles of guidance services in Leacher education, 
the following rules were considered : 
1. The difference in prospecLive teachers must be recognized . 
The t eachers differ in thuir talents, personality structurd, 
and general approach to children . There.fore, there must 
be flexibility in school programs . 
2. A working knowledge of the psychological needs which 
motivate t he human behavior is of prime importance for 
all who work in the guidance pr ogram in teacher educaLion. 
J . The understanding of the prospective teacher s ' behavior 
is necessary for those who ar e to counsel effectjvely . 
4. The nature and consideratfons of hwoan learning have an 
important implj cation for guidance and personnel worl, . 
5. The standards governing students ' activities, in all 
campus areas of living, must be flexible . 
Tho guidance program in teacher education institutions had its 
emphasis on classroom instruction, which 1 r offered assistance Lo ~he 
learners. •rhis emphasis was also manifested in student teaching, student, 
activities, teacher placm11ent, heal th , anrl housing. 
Research in Teacher &iucatjon 
"New research builds upon past research. 11 •rhb wsb the prefa-
tory statement in!:_ Directory of Educational Research Agencfos and 
Studies . l5 For tho past for Ly years, Lhe attitude Loward stu<Jy:Lng 
educational problems had resulted in an amazing sccwnuJatlon of ,•usunrall 
findings . Throughout the United States numerous agencjes conductdd 
15 Raymond J. Young ( conip . ), A Directori of b.duca tiona 1 Retiearch 
Agencies Studies (Bloomington, Indiana : iF 75elta Kappe, 1957). 
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useful studies relative to education. These agencies were catagorized 
into (1) college and university research bureaus, ( 2) Stat e Department 
of Education research bureaus , (J ) t he U. S. Office of Education 
Research Division, (4) research divisions of professional organizations, 
and (5 ) research bureaus of international agencies . In general, the 
research conducted by t he nat ional and state educational agencies ,-Jer e 
mainly concerned with teacher qualification, teacher r etirement, sick 
leave and welfare, salary schedule , tax and revenue problems, school 
board policies, school administration, enrolment trends, school 
attendance, teacher supply and demand, and per capita expenditure. 
The historical perspective on the characteristic of educational research 
was provided by Shannon,16 who explained the studies made in education 
between 1909 and 1952 . He classified them into two types with the 
identifications of "Teaching" and "Curriculum or Administration. " 
The research in t eachex education in the United States comprised 
the development , organization and administration, staff, and curriculum 
of teacher education.17 
Most of the studies in the history of teacher training were 
limited to specific areas in certain institutions . Recently the stress 
in research in teacher education was upon developmental theories of 
prof essional education. In the area of organization and administration 
l6 J . R. Shannon, "Exper iment in Education: A New Pattern and 
Frequency of Types, 11 Journal of Educational Research, 48 :81- 93, October, 
1954 . -
17 Walter S. Monroe, Teaching- Learning Theory and Teacher Education 
1890- 1950 (lllinois : Universi ty of illinol s Press, 1~) and Obed J . 
Williamson Provisions for General Theory Courses in the Professional 
Education ~f Teachers (New York: Teachers College-;-colwnbia Universi ty, 
1936) . 
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TABLE VIII 
DOCTORAL TEACHER EDUCATION STUDIES IN 
PERCENTAGE TO ALL DOCTCRAL STUDIES IN EDtcATION 
AT THE UNIVERSITY OF FLORIDAJ 1952- 59 
Year Percentage 
1952 16.66 
1953 22. 22 
1954 0.00 




1959 0. 00 
It was noted that the percentage of teacher education doctoral 
studies ranged from the highest of 28.57 per cent in 1955 to zero 
per cent in 1954 and 1959, If the University of Florida can be used 
as an example, a large number of studies in teacher education were 
completed in colleges and universities over the coW1try. 
Accreditation 
The fundamental purpose of an accreditation program was to 
assist in the provision of an effective system of education. The 
accreditation in teacher education was aimed at any part of the 
institutional program in which prospective teachers may enroll as a 
part of their preparation for teaching. 
51 
52 
In the United States the accreditation of teacher education was 
performed at three levels: (1) state department of educati on, (2) 
regional accrediting organizations, and (3) the national accrediting 
agencies . 
Education was considered a state function in the United States. 
Legal responsibility for teacher preparation, certification, and 
accreditation was lodged in the state department of education. All 
institutions in which teachers were prepared were acc~edited by the 
state departments of education. 
Another type of accrediting body was the regional accrediting 
agency , which covered an area of several states . The purpose of the 
agency was to maintain and improve the level of the total program of 
education in secondary schools and colleges over the nation. In 1959, 
959 out of 1147 teacher preparation institutions, or 83.35 per cent, 
,-.ere members of the regional associ ations . Today six regional associa-
tions assumed the responsibility in accrediting . They were the New 
England Association of Colleges and Secondary Schools (est . in 1886, 
which included four states, the District of Columbia, and Puerto Rico) , 
the Middle States Association of Colleges and Secondary Schools (est . 
in 1887, 'Which covered six states) , the North Central Association of 
Colleges and Secondary Schools (est . 1857, which covered twenty states) , 
the Southern Association of Colleges and Secondary Schools (est . in 
1895, which covered eleven states) , the Northwest Association of 
Secondary and Higher Schools (est . in 1917, which covered seven states) , 
and the Western College Association (est . in 1948, which covered two 
states). 
At the national level of accredi LA tion of teacher tiduoation, 
t.he Nnt.ional Council i'o.t· Acc1·ed1tfltion oi' TeMher Education (NCJ\'.l'I!:) 
had assumed an i.n1po.r·tant role in rtlgard to t.he status o.f ttmch<-•r 
oducat.ion . The Council was $till quit~ young nnd has only aocred.ite(l 
about 27 .64 per cent of all teacher preparat.lon inf.tltutions. lt wal:l 
oxpect.ed that. all colleges and universities o.fJ eri.np n tench er t.)ducat,ion 
program will event.ual.l,y be accredited by the Council. 
Prior to 1927 t.hore was no national accrcdi t.lng body for Leachti1· 
education .l.n the Unitod States. '['he ,/\morican Assocint.ion uf Tencherr. 
Colleges was estnblishod in 1927 for accecditin6 servioC' . In 1'>48, his 
associatio11 merged with I.ho Nnt.ionol Association o.f 'l'eaohtir Trnlnlng 
I nst.i.tutio:n in Motropolit,an Dlstrict.s And wit.h the, N11tio11nl .Association 
of Schools nnd I partmcuts of l!:ducntion Lo form t.hc1 American A:::sociation 
of Collegcc for 'fl1nchur l!:duoaLion (MC'r8) . 'l'hu Na Lionnl Conuu:h.r.lon on 
A.ccrcdit.inR (NCA), which wus conuerntld 1~it.h nccredi l,ntion or au sper~ial-
Jzed programs, wa~, another accredJt.ing n ~:;oc'lnt lon that nppt.'al~tld in I.he 
following year . On November 1, l9~2, thtl pret1e11t NCA·rE bor,an by 
uLil izing Urn NCA I s crit.orin of nt.ructru'o, l'unct.ion, and 1•m·posef: as 
F.Ul ncc,·od.i t.1ng body and beonn10 a t'd!.idarch anu ~ervtcu o,·gnnLatlun. ·rho 
NCATE now hl'ld full r..iapons1bility , at t.htl naLionaJ levt:l, in a11creJI ting 
toaohtir eduoat1on . Th.La council had -W1u pnrpof,e EHl :itat.tJtl In IL!> 
consLLt.ution a~ J'o,Llow:i :l9 
19 Au excerpt. fr·om Harold J . Browors, 11'rhe NCATE: ~::Uioicte or 
Snlvnt.1on? 11 ,Journnl or Teacher 1':duunt.ion, lU: 112-lo , ~1nrch, 19S6, 
The purpose of this Council shall be the improvement of 
~eacher education in the Unitea States through: 
1 . The formulation of policies, standards, and procedures 
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£or the accreditation in institutional programs of teacher 
education . 
2. The accreditation of programs of teacher education and th! 
annual publication of a list of institutions ,•Jhose programs 
of teacher education are accredited by the Council . 
J . The encouragement of constituent organizations and other 
.rroups in the perfonnance of their respective roles in 
the improvement of teacher education. 
The NCAT~ held from its inception the idea that there 1ust be 
close working relationships with the six regional accrediting associa-
tions . Nevertheless, it was the belief of the NCATE tha~ the regional 
associations should not point to accreaitation of teacher education, 
inasmuch as teacher education is a professional program, and should be 
accredited by a national body of its own choosing . 20 
The new trend of teacher rducation accredi~ation was to assign 
more authoritative and accrediting responsibility to the NCATE. 
The Expansion in Length of Preparation 
Another important trend in education of secondary school teachers 
in the United States was the expansion in length of preparation. This 
current trend was the master's degree program or the fifth year program. 
The fifth year program integrated the undergraduate and graduate 
20 W. Earl Armstrong, "Progress in Accreditation of Teacher 
Education," The American Association of Colleges for Teacher Education 
Yearbook (Eight yearbook. New York : The American Association of 
Colleges for Teacher Education, 195.5), p . 148. 
preparation. This program was also called a five year program, not- a-
four-year-plus- one pr ogram. The fifth-year program was established to 
fill the gap of the teacher educa t ion in consideration of the fact 
that specialized training during four years in the college was not 
sufficient. 21 
One of the most striking characteristics of the Kansas TEPS 
Conference in 1959 was the interest in a fifth-year program in the 
preparation of teachers . It was agreed unanimously that a five- year 
program was essential in teacher preparation. The most extensive 
comment on the program was made by Group nineteen of the Kansas TEPS 
Conference. An excerpt was cited here so as to i llustrate the content 
and the timing of such a progra:m: 22 
Although we recognize that it may be desirable for some to 
complete a year of graduate study befor e entering into active 
teaching, we fell that graduate study will have more meaning when 
it follows professional teaching experience . T'nerefore, we 
suggest the following : (1) that opportunity for graduate study 
at a level based on the undergraduate preparation for teaching 
be provided in both subject and professional education areas; 
( 2) that most of the work in the fifth-year program for both 
elementary and secondary teachers be in s11bject areas taught; 
(J) that colleges offer a master's degree upon the completion of 
an acceptable program of study based on the above stated 
principles. 
The fifth-year program for the preparation of teachers, especially 
secondary school teachers, existed both in states where a graduate 
21 J . S. Butterwick, "'rhe End of an Era in Teacher Education, 11 
Nation' s School, 61:41-50, March, 1958 . 
22 National Commission on Teacher Education and Professional 
Standards. The Education of Teachers : Curriculum Programs (Official 
Report of Kansas TEPS Conference 1959. Washington D. C. : National 
Education Association, 1959), p . 12 . 
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year was mandated by certification f or beginning t eachers and in some 
states where there was no such mandate. In 1959, t here were four 
states- -Arizona, California, Washington, New York, --and the District 
of Columbia which required five years of preparation for secondary 
school teacher s . 23 
The Fund for the Advancement of Education, which was established 
by the Ford Foundation in 1951, had contributed a great aeal to 
experimentation in the field of t eacher education, parti cular ly in r egar d 
to the fifth-year program. The Fund for t he Advancement of Education 
;;as interested in teacher education programs based on a four-year program 
of broad liberal education t o be f ollowed by a period of combined 
internship and professional study. The Arkansas Project received a 
grant from the Fund for the Advancement of Education to carry on 
experimentation in the four- year- plus- one teacher education program. 
In 1his project, the conventional ~ractice t eaching or student teaching 
was replaced by one year of f ull- time teaching experience in the f orm 
of internship wherein the student teacher ,t_as paid according to the 
salary schedule of the school where he t aught . The Arkansas Project 
was begun in 1953 and terminated in 1956. 
A well- known program in relat i on to the expansion in length of 
teacher preparation was the Master of Arts in Teaching (MA.Tor AMT ) . 
MAT Programs are intended chiefly f or secondary school teachers . The 
first program appeared at Harvard University, under the leadership of 
23 T. M. Stinnett and Charles M. Clarke, "Teacher Education 
Programs," Encyclopedia of Educational Research (Edited by Chester W. 
Harris . New York: The Macmillan Company, 1960) , p . 1469 . 
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Presi dent James B. Conant , just a few years before World War II. Since 
the war this program had become more and more attractive. 
The aim of the NP.T program was to test the hypothesis that 
undergraduate and graduate education for teachers could be planned as a 
single unit which provided for all necessary aspects of teacher education 
without making a sharp distinction between professional and general 
education. The curriculum consisted of four years of undergraduate work 
with liberal education and two or three introductory professional courses 
during the junior and senior years . The graduate year combined further 
concentration in an academic field with essential professional preparation 
and classroom experience in secondary s chools . 
The program was followed by Yale University, Vanderbilt 
University, and George Peabody College for Teachers with encouragement 
and financial support from the Fund for the Advancement in Education, 
new experimental programs were aaued, such as the ones at Swarthmore, 
Carleton, and Barnard. 
II. THAIIAND 
Enlargement in Curriculum 
The curriculum in teacher education, as generally understood, 
was the same as the courses of study, or the same as subjects to be taken 
and passed in order to become eligible for a certificate, diploma or 
degree . The teachers in Thailand began to understand that curriculum 
does not l imit itself to mathematics, science, English, social studies , 
and other fields of learning . They began to conceive that curriculum 
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is , in short, 11The school ' s 1=rogram for learners . 1124 This led to the 
precept that learning took place not only in the classroom. Educational 
activities outside the class were also important . Hence, the teacher 
education curriculum was broadened in order to develop the skills 
necessary to meet the requirements f or specialized Jmowledge among 
students. The present day teacher in Thailand needed to be sufficientl y 
educated t o direct all learning activities, meet with pupils as a friend 
and counselor, direct extra- curricular activities as well as serve 
as a member of the school staff and a member of the community. 
The evidence of this new trend in secondary teacher education 
was f ound from the study of the development of the curriculum for second-
ary school teachers . The courses of study or subjects .ere once t o 
be the main concerns of the preparation. Students were required to 
study (for the examination) sciences, mathematics, social studies, 
physical education, languages (Thai and Engl i sh) for general education. 
History of education , principles of teaching, and educational psychology 
were among the professional courses to be taken . Practice teaching was 
done under the school staff who might or might not have had any 
professional training. The scope of each subject was narrow l argely 
because of lack of time. Another l imiting factor was the fact t hat 
prospective teachers had no choice in selecting courses for study 
and exploration 
The new trend introduced into the program of preparation for 
secondary school teachers the broader scope of curricular offerings: 
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variety of instructi0nal techniques , student activities, a.ad increasing 
number oi' elective courses . Activities outside the classroom were 
occasionally pr ovided and have proved profitable. Such activities as 
field trips ana excursions were also commonly found listed in the 
teacher preparation curriculum. l'he method of teachin0 used in teacher 
education institutions tended to be away f rom the conventional type of 
emphasis on suoject matter. Prospective teachers took part in discussion, 
carried out research \'iOrk, evaluated course content as well as utilized 
other sorts of modern learning activities. 
The Council on College ~ducation issued information25 concerning 
teacher education which led to a bachelor•s degree . The program took 
four years of preparation after .,he preparatory college . The first 
two years all students t ook the required courses which consist of non-
professional and professional subjects. The ratio oi emphasis in these 
two areas was illustr ated in Figure III. 
FIGURE I II 
'rHB RATIO U'•' lfON- PROF.i:.SSiu.NAL ,LID PROFESSiv'IAL PR..:..PARA.TION 
Profess io no/ 
Non- Profess/Dna/ 
If +ti yeo.r 
rJ 
3 year-
""' .l y '-fl r 
s t-' y ea.r 
25 The information '\73.s translated into English and digested from 
The Council on College Education, Students • 3andbook (Bangkok: Teachers • 
Institute Press, 1957) . 
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This figure showed that , in consideration of the t otal program 
of teacher preparation, emphasis was given to professional preparation 
equal t o non- professional preparation, and that the professional t raining 
became extensive toward graduation whereas the non-professional training 
received less emphasis at the end of the student ' s preparation . 
The objective of non- professional education was to acquaint 
the prospect ive teachers with (1) t he scientific world, such as nuclear 
ages, mathematics) physics , chemistry, biology, health, genetics , 
conservation; (2) t he social world, such as the general changes of 
Thailand, the development of economics, the role of Thailand in South 
East Asia, Thailand as a member of UN, the cultural aevelopment in 
Thailand and other countries , including foreign languages and world 
history; and (3) Thai national heritage, such as Thai language, music, 
literature , arts, drama, history, customs, government and citizenship. 
Professi onal education was aimed t o help the pr ospective teachers in 
understanding of hur.an growth and development, principles of learning, 
individual differences, the uses of waterials and methods of instruction, 
extra- curri cular act ivit ies , methods 0£ evaluation and measuremen~, 
guidance , educational organization and operation, and educati onal 
soci ology. The understanding of curriculum developmen~, community 
problems, educational philosophy, and history of education, was included 
in professional education programs. Professional education was also so 
designed as to enable the students or prospective teachers to apply the 
knowledge acquired. 
The enlargement of teacher education curriculum was summa-
rized in terms of (1) t he ex:pansion of the professional education, 
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(2) an increase in variety of courses available, and (3) teaching- learning 
activities in teacher preparation. 
An Attempt to Eliminate Non-Training Teachers 
The term "non- trained teachers" here was used in reference to the 
teachers who have not completed professional education course work . 
The non- qualified teachers existed to rel ieve the teacher shortage . 
While t his practice was not considered the best, it was the only way the 
schools could be staffed with sufficient teachers . In Thailand, the 
traditional bel ief that a teacher was born and not made still dominates 
the people of the country up to and after World War II when the American 
influence of education began to pour into Thailand. 26 The expansion 
of compulsory education necessitated the substantial guarantee of teachers' 
qualities in terms of ability in directing learning experiences, in good 
relationship with pupils and paren~s, and in community services. Teacher 
preparation institutions assumed that they could provide these qualities 
in their prospective teachers through teacher preparation programs . 
The programs produced good results and more teacher preparation 
institutions were being added. 
The teacher shortage was a continuous problem because the increase 
of pupil enrolrr,ent was larger than the supply of teachers . Therefor, 
~he reduction in the number of non-qualified or non- t rained teachers 
had to be faced r ealistically. The elimination of poorly qualified 
teachers was still a long- ranged objective . It was not the policy 
of the Mi nistry of Education to force the non- trained teachers to leave 
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their jobs; but, rather, i t was to encourage them to enlighten themselves 
through in- service education. For tho.se who planned to become teachers, 
complel:,e preparation was essential for them to become certified. The 
twilight school classes, 27 the conferences held by the Teachers ' 
Institute, and the sununer classes Y1ere the sources of the in- service 
education of the teachers . 
So far, the changes that V18re maae are largel:\, in the are::os 
of teacner education CUITiculum reorganization by regulating the balance 
or professional education and non- professional education. 2o 'I.he dis-
cussion on the reorganization of the curriculum in secondary teacher 
education was iven in this chapter under the heading 11Enlarge.nent 
in Curriculum. 11 
The trend toward balanced preparation had moved forward rapidly 
because of numerous factors that hinder such actlon . One factor which 
the nublic always he rs ;vas the .:'inancial problem. Perhaps, another 
more crucial factor of which the public was not a1.are was the lack of 
specialists an~ ,re~l- trai.~ed pers0nnel unselfishly devoted their efforts 
and a;:iilities for tJ1 sake of ed1cational advancement.. It appeared, 
however, that the difficulty might have been through the improvement of 
teacher educ~tion pro,;rams. 
27 The twili0 ht. school wilJ. be prasa:rtect ~so in this 
chapter . 
28 For these t,,iro areas of preparation in pertaining to a degree 
progr am, see Fi gure III. 
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T:10 Teachers I Inst.:.t;ute 
i7hil.e teacher ed,icar,ion in ,,ne United $;..ar,es was assistect. by 
r.ia..y p ofessional associations- stilt;e , regional, and national--there was 
only on~ association of teachers in fhailand at the prt<sent ~ime . £hat 
association was the teachers I L,st.itute . 
The l'eachers I Institute was first orga,1ized by the issue of an 
act of Parliament on ' arch 16, 194h. Its purpose was to help to pron.ote 
the st-!'loards o~ teachers: social sta!ldarcis, acade:nic standards, and 
economi• standards includ.Ln · teachers • welfare . This association s1;..rved 
in an auri.sory capacity to the 1:.inistry of ~ducation fa regaru to 6eneral 
policy of education, cu..:riculum, textbooks, methods of teaching, examina-
tions ano other matters concerning educational programs a.>id the status 
of the teaching profession. 
The Teachers • Institute was a semi- government agency whose board 
r:as co .,;iosed 01 fifteen me.:nhc.rs, six of which were representatives of the 
l'inistry of I::nucation and nine we1-e elected ty the teachers on the basis 
of experience (at least ten years I standin.,,) and popularity. '!.'he 
oombers or tn~ board might be changed throui;h election or appointment 
every ~our years . 
The work or the Institute ,.reTr co1.ipara1,ivelJ fast during the 
past fer, years . As the pro•ram ol' the Institute was aimed at teacher 
education both in- service a~d pre- ~ervice , the Instit~te was L.l)Ortant 
to all teachers . hCcord.ing to th~ ~eacher Act of 1945 (Article 26), 
all teachers before cnterin,, the profession must become members of the 
Institute. Being a member of the Institute, a teacher profited from 
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membership at least in the security of the teaching profession, 
Besides he subscribed to -either of the two monthly publi cations, one 
intended primarily for elementary teachers and the other for secondary 
teachers . From these magazines the teachers were informed of new methods 
0£ teaching, new educational ideas , current news of educational progress 
i..~ the nation as vrell as abroad, and other topics of educational 
interest, 
The Insti tute subdivided its service so that teachers in 
provincial areas might have close contact with the work of the 
Institute. 
reacher s in Thailand, l ike teachers in the United States or in 
any country, needed to enlighten themselves so as to keep abreast ot' the 
many changes which take place in education, In the summer, the Institute 
arranged conferences for t eachers of all areas . The time, place , and 
definite p r ogr am wil l vary fro::i one year to another. It was a good 
opportunity for teachers to meet, to exchange ideas, and to discuss 
their pr oblems ,rith other teachers from different parts of the country. 
The entire program ,ras conducted under the supervision of specialists 
and instructor s from teacher preparation institutions . At the same time, 
the teachers enjoyed their vacations . 
Twilight School 
Another impor tant movement in in- service education for teachers 
who were teaching in Bangkok or in the towns near Bangkok was the 
"Twilight School. 11 It was so called because of the time the cl asses 
were hel d, which was from 4:30 to 9:30 p .m. This type of school aimed 
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to raise the standards of teachers by providing for them the opportunity 
to pursue education they needed or that tl.ey mi ht have not gotten 
otherv,lse because of their daily teaching assignments . 
The tY.ilight school baa been in operation with increased 
populerity at Prasan Mitr College of t;ducation since 195.,. Las~ year 
-r.here iret'l· l.lOo students enrollea and 141 graauates Tri.th a t>achelor• s 
degree in education produced by the twilight school. 
Up to the present tirr.e rr.ost of Thai higher education institutions 
did not provide selective courses , wnich, in part, emphasized o.ifferences 
in aoility l~v~ls ot students . All studepts, in a certain fiel~ of 
study, were required to take the same subjects . he fact ,,as , however , 
that all students did not possess the same ability, interest, skill, 
aptitude and appreciativ~. \dded to this difficult) was scheduling w 
t.tie regular day schools which made no allowance for individuals who 
desired further education but wo ... ked from i:1orning to evenin . he 
twilight school was beeun ,n.th th& forementioned ro3alization . 'he 
summarization or some regulations and requirements for attending the 
twilight school incl uded: 
1. There are four tenns a year . 
2 . ~ach studen~ can take courses not exceedina ten hours 
credit each term. 
J . The student must have a secondary te:icher diploma or 
equivalent . 
4. To ~ta bachelor's degree in education th~ student ~ust 
have earned at least 120 hours credit and possess the 
grade avera -e of C (or 2 point) , 
5. The attendance of each student must be at least 80 per 
cent of the classes held each term. 
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The twilight school providid for preparation in three levels 
of t:.eache1· educati on : .t::lementar:, Educati on, Secondary tducation, and 
Vocational Education. It was pla'lned to open another area of preparation, 
School Administrati on, in the near future . 
A Secondary Education student majored in two subjects , ,,hile 
an Elementary Zducati 1n student cnose one major . The major subjects 
include Thai, ,nglish, ma-..hematics , bioloe;y, chemistry, physics, and 
social studies. 29 The student must have had the minimum 01 henty- five 
hours credit in his :najor subject (or subjects) . The followin!l, were the 
courses required for all students : 
Thai, 
English, I , 
Engli sh II, 
"]eneral Science I or 
..ieneral .::,eience II or 
C:-eneral Hathematics I , 
eneral Mathematics II, 
Thai Culture , 
Thai Community, 
Biol ogy I , 
Biolo~ II, 
The subjects required in Secondary ~ducation are : 
Principles of Secondary Education, 
Secondary School ~urricul .un, 
Acl.ninistra1.io.1 in Secondary School, 
Supel"'Vision, 
Problem in School rlealth, 
Educat•ional P~~cholo<;:y1 
Since 1957, the record of enro~nt showed the number of students 
enrolled in the twili~ht school at Prasan Mitr Colle~e of Education 
had been increasing so fast that the school .;ould not accommoaate all 
t he s t udents . Therefore , it was necessary to limit the number of st udent s 
29 I t is hoped there will be more selective courses in the 
near future . 
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each term, and the students made their reservations ahead of ti.me or 
waited until there were vacancies . 
~s a result of the enrolment expansion, another twilight school 
was opened at Pratoomvran School of Education in 1959- The new twilight 
sctool's pro~ram served the same purpose as the former, but this new 
one was intended for the education or in- service teachers toward the 
diploma in education. 
CHAPTiR IV 
SECO.!DA..'ttY TEAGII::R E.:JICATION IN TH.~IL\ND 
'OR TON'ORRO.\' 
The ovement Towro-d Fetter .l!..'Cp8l'iemantaLion and Research 
The quality of secono.ary school teachers in Thailand will be 
affected by the new scientific approach to ed11cation. 'l'he traditional 
philosophical belief th,1t the sole function of education w-as to train 
mental faculties was replaced by the recognition of individual needs 
ana pul!lic nt:eds with i::mphasis on individual growth in societ) . 
Interest in the International Institute of Child StudJ•l was evidence 
of this movement . •rhe Chachoengsao Project has been in th1a process 
of c:xperimentat;ion sinCl' 1950 and ona outcom1;i has been fairly satis-
1·actory. Tl1t1 Project at Ubol, Thailand lil'lESGO f.\u1.:iamental E ucation 
Center, which began its v;ork in 1:,52, was inau,guraLed to exper.inent 
in training funda.'llental speci:1lists in tha fields of public health, 
rural education, literacy, and pr.i.mary education. Another tlxperiment.al 
program was l,he village t,eacher traini.ng canters in the provincial 
areas . rhis proi;ram was also known as the Thailand UNi!;SCO R.iral 
Teacher Ed:.ica tion Project (T n'.TEP) . Unuer this project the pro-
spec t.ive teachars ware trained in lead1:1rship in Lhe co.ronunit_y . 111th 
close supervision hy his instructor, the prospective t1Hchtlr puts 
hls lmowledge into actio~ . 
1 Tht. International Institute of Child Study was established 
in 1951~ under the auspices of' l'hailand Gover~nt and UNESCO. 
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In t he modern concept of publ i c educat i on, pr ogress in education 
of Thailand was st ill in i ts infancy . 2 There was a need for many more 
speciali sts a.ad expert s ,mo can provide gui dance. To serve this purpose , 
t he Ministry of Education t ook advant age of its member ship :in UNESCO 
to request assistance from inter nat ional specialists in various fields 
of educational experimentation and research . 
Secondary teacher educat i on i n Thail and for t omor row was in 
need of research r elating to (1) t eachers ' status which includes t he 
salary and soci al standards , (2) teachers ' at t itude t oward t he pro-
fessi on, (3) the standing of t eaching as a profession and how to improve 
it, (4) public attitude toward teachers and teacher preparat ion insti-
t uti ons, (5) adequacy of teacher educati on programs and individual 
courses of study, and (6) met hods of instruction. 
It appeared t hat one of t he needs for impr ovement of teacher 
education in Thail and for t omor row was encouragement for mor e l ocal and 
corranuni ty experimentat i on and r esearch by t he Mini s t ry of Education . 
St udents in teacher educati on :institutions should become acquainted with 
t he fundamental pr inciples of educational research. Thi s woul d have been 
possi bl e i f the coll ege staffs were capable of giving guidance and 
super visi on for such a purpose . Thailand needed not only more but al so 
bett er experimentation and research in the fiel d of teacher education. 
The Teacher as a Professional Worker 
The ter m profession, as empl oyed in modern t erminology , means 
11an occupat i on usually involving rel atively long and specialized 
2 It was regarded t hat t he year 1951 is the beginning of the new 
era of educati on in Tha i l and, as a new Nati onal Educat i on Plan was 
pr omulga t ed in t ha t year . 
prepar ation on the level of higher education and governed oy its own 
code of ethics.113 
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In order to improve and maintain the profession, professional 
organiza tion ,vas necessary . .s indicated in t.he preceeding chapter, 
there was onl~ one such organization in Thailand that dealt. with the 
maintenance and improvement of the teaching profession, Teachers 1 
Institute . Although all teachers were required to join the Teachers 1 
Institute, not all the teachers took advantage of the opportunity to 
improve their own professional status. 1'he focal point oi· attack "or 
ir,tprove~ent should be the preparation of professional workers . In 
professional preparation the teacher or prospective teacher should be 
trained as both a classroom teacher ana a professional worker . Jnless 
the teachers recognized this responsibility the advancement of the 
profession was impossible. 
In Thailand effort has be . devoted to the iJI:prov0ment of the 
teacher education progr am which consisted of non- professional and 
professional trainiP-g. The professional program should be the source 
which creates the spirit of a professional worker. l.luch attention 
is therefore directed toward the future of the teachJ~f. profession in 
Thailand. l consequence of this attention will be dependent upon how 
well t.he quality of' the teacher as a professional worker was developed, 
which will depend on how good a profess~onal program for future teachers 
of Thailand can be provided. 
3 Carter V. . uood (ed. ), Dicti onary of iducation (Second edition, 
New York: 1.icGraw-Hill Book Company, Inc . , 1959) , p . 4l5. 
Requirements 
Requirements existed in the teaching profession to guarantee 
the competence of the individual teacher . It was, in a sense , a 
mechanism to screen out those individuals who were not fitted for 
teaching. 
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The majority of secondary school teachers in Thailand met the 
requirements of the M-1listry of Education. Among those who did not 
meet the requirements, more than half were teachers in private schools, 
and many or the other ,'/ere employed as special- subject teachers . 
Since education in Thailand has been moving in t.he direction 
in which recognition was given to programs of professional training, 
the secondary teachers of Thailand for tomorrow will be confronted with 
a more systematic procedure for certification. However, the procedure 
for certification will be less complicated than that of the United States 
as graduation from a teacher preparation institution in Thailand 
automatically certified the teachers to teach. There will be no 
heter ogeniety in certifying whether in town or city. 
Teachers who have been employed on the basis of specialization, 
but with no professional training should be required to take professional 
courses as in- service education. This can be done in t he summer time and 
by attending the twilight school classes , In- service teachers should 
be required to attend the classes periodically. 
This reconnnendation was made on the ground that there will be 
further expansion of teacher education programs. 
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Public Relation and Public ~ttitude 
The public relation her refers to the intJ:.rcommwrl.cation between 
the teacher preparation institution and the people in the co'lllllunity. 
The relation bet~~en the school and the public in Thailand has been 
hindered by the concept that school has the entire responsibility for 
educating children. Parents and teachers do not work torether for the 
develop~ntal growth of children. For example, there are no such 
associations as Parent-Teacher Associations which have been highly 
developed in the United States. This consequence emerges from an 
educational system in which the State assumes greater responsibility 
in educating the youna than does the public. 
The teacher education program followed a similar pattern. 
Traditionally, p1·ospective teachers are selected students who W1a:re 
given scholarships. The public, by no means, can perceive the actual 
programs carried out . 
Until recently, when the idea of vi.lla:;e institute or villabe 
teacher traininir center was transferred. into practical application, 
the public was largely uni.n£ormed about teacher education programs. 
A big movenent in teacher education that promoted better public 
relation was the Thailand UNESCO Rural Teacher Education Project 
(Tffi,_TEP) . This project, as the name indicated, was promoted with 
UNESC01 s assistance. l'he work was started in 1955 nth the purpose of 
developing conmunity resources for the benefit of the people 01 the 
conmunity and to t r ain prospective t eachers in teaching competence 
and l eader shi p . A p r incipal of a TURTEP school wrote :4 
Education should be given not only to children but also 
the adults or parents . To serve t.his purpose the llinistry 
of Education established TURTEP schools so as to promote the 
closer rela~ionship between the community and the schools . 
73 
The prospective teachers in such an institution were trained 
vigorously in public relations . lhen ·the student teachers .rent out, 
under the supervision of their instructors, for practice ~eaching, 
t.'1ey v.-ere quite capable of esta1Jlishi..'lg rapport with the people of the 
community so that they could be closer to the people anct better under-
stand their problems. The result has been satisfactory and the public 
was appreciative of it. A translation of a letter written by a 
group of community people to the principal of a TURTI:P s ·hool m;.s 
evidence of the success . 
S'.JBJ't.,.,T : 'i.ditliration for stuc.ent teachers 
TO: The principal 
'!<an Kok S,,ai 
July 2, 1951 
The teacher training canter has sent its student teachers 
out for practice teac d.ng mo community deVt:lopment . :~ow t e 
first group has be~n doing a mor e excellent job than the people 
of Ban Kok Swai expected. The people of Ban Kok Swai had never 
tr.ought before of such a rapid growtP and success in every 
respect . 
l. In regard to school instruction, the people of Lan 
Kok Swai have noticed the .,Towth of their cl1ildren. These 
youngsters now possess better pe rsonalities and learn faster 
than ever before. 
4 Transla ted into English from itontri Chune.'L! 1TUR'rEP at Maha 
Sarakram," The Council of ...;ducation Act B. E. 2502 (Bangkok: The Police 
Press , 19591,p . 21. - - - - --
2. In regard to school improvement, these student teachers 
join the local people in building roads and some other things . 
3. They have contributed to i:nprovement oi' residential 
areas . 
Thus in the name of the people of Ban Kok Swai the 
appr eciation and admiration are i'or these student teachers . 
If the other groups are so good as this group , it is certain 
that in the near future the schools everywhere will be more 
desirable . 
Therefore, please read this letter to the students when 
you have a student meeting. 
Best wishes, 
People of Ban Kok Swai 
The Attraction of A Teaching Career 
A survey of the interest of secondary school studen~s in 
Bangkok revealed that 20 per cent of 270 boys and 28 ,9 per cent of 
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270 girls in six secondary schools were interested in becomi."15 teachers, 
and among these students who had thought of entering a teaching 
profession 80.3 per cent thought that teaching was an honorable career. 
If the percentages from the survey were reliaole , there was hope for 
the strength of the teachL"'lg profession in the future . 
A recommendation pertaining to teacher education of Thailand 
for tomorrow was that teaching should be made even more attractive to 
the public and secondary school graduates so that (1) only the best 
qualified prospective teacher s would be selected, and (2) the public 
becomes concerned of the cooperative improvement of education. More-
over, in order to create magnetism to the teaching profession, the 
follovring factors regarding the profession should be resolved: 
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1 . The prestige of teacher s should be established. 
2, The t eachers • status including salaries should be 
increased. 
3. Scholarships should be improved. 
4, Preparation of teachers should be adequate . 
5. The professional organization should be made stronger. 
The Government of Thailand enlisted the teachers as civil 
servants and exempted them from military service. This privilege was 
not found in any other career. 
Teachers in Thailand are paid reasonably well, when every 
possible fact or was taken into consideration. However, since the 
TABLE IX5 
TEACHER SALARIES IN THAILAND FROM 1930 TO 1959 
V{ith an ~lementary With a Secondary 
Year Teacher Cer tificate Teacher Certificate 
(in ticals) (in ticals) 
1930 45 80 
1935 45 80 
1940 45 80 
1945 86 120 
1950 438 5h3 
1955 600 750 
1959 600 750 
standard of living was rising, the increase in teacher salaries needed 
to be in proportion to the cost of living. In 1930, a teacher with a 
5 This salary schedule was used for government teachers . The 
private teachers received higher pays . 
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secondary teacher diploma received 80 ticals . In 1955, a te'icher with 
the same qualification received 750 ticals and the same income in 
1959. (See Table IX) . 
The t.inistry of ..,aucation has gave many scholarships each 
year to secondary school ~aduates in order that the~ might study in 
teacher training sc!1ools . According to the record available at the 
Ministry of J:.ducation, the figures in Table X sho,red the increase in 
appropriations for such scholari:a1ips from 1945 to 1959. rhe appro-
priation in 1959 was mora than thirty ti.mes as much as it was in 1945. 
T\BLl; X 











A very important factor in making teaching more attractive to 
the public and secondary school graduates is the improvement of teacher 
preparation programs . Some information and discussion was previously 
presented in this report . 
Another factor is the efficiency of the prof~ssiontl organization 
or teachers • organization. Through this agency, the public should be 
informed and convinced of the attractiveness of the teaching profession. 
11 
Supervision 
Traditionally supervision programs were created in education as 
aids for carrying out administrative regulations. rhe supervisor spent 
a major portion of his time seein~ that the 11rules11 applicable to 
attendance , buildings and grounds, equipment, courses of study, and 
othar aspects of the school programs were being followed in accordance 
with ex:istin.; practices. Little l'las done to assist the teachers, either 
as individuals or as staff members, in improving their competencies or 
in solvin'=' difficult problems with which they were faced, Supervision 
was largely perceived as inspection in the earzy days of its t::xistence, 
Today supervision in Thailand played a mo~ important role 
in education of teachers than ever before . Supervision was performed 
for the purpose of :improvement of instruction. 
The supervisory pro~am began in the pre- service education of 
prospective teachers through student teaching,6 which was considered 
an important area of professional training. This phase of preparation 
gave each student an opportunity to de'llonstrat,e his ability to assist 
in the development of boys and girls and to help guide their f'?'OIVth 
and learning through various teaching methods, aids, anu activities. 
The complexity of te"chin,.. procedures and of the new social d1anges 
demand supervision for the student teachers . 
The other phases o~ supervision were done as an assistance to 
in- service teachers . The teac!ring loads, transition of teaching methods, 
personal problems of teachers, the scope of academic lal.zyNled~e, and the 
quality of teacher education showed the need for supervision 
6 Also used interchangeably with 11prac tice t.eaching. 11 
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Supervision in Thailand vras regarded as a vital program far 
better instr uction and subsequent l y , better learning situations . All 
teachers should be informed of the essence of the super visory program, 
its purposes and content. This meant that teacher preparation insti-
tutions will have to take the responsibility for acquainting its students 
with such a program. Furthermore , the Supervisory Unit? of the Ministry 
of Education must work hand in hand with in- service teachers . 
It was pointed out that supervision of education i.11 Thailand 
was done at two levels : pre- ser vice, which was concerned mainly with 
student teaching; and in- service. Ji.:ducation of Thailand for tomorrow 
will suffer unl ess good super visory programs are given serious consid-
eration. Outstanding characteristics of good supervision of which 
supervisory personnel in Thailand should be aware include : 
1 . A good supervision i s democr atic . 
2. A good supervision is cooperatively well planned. 
3. A good supervision i s based upon a sound 
educational philosophy. 
4. A good super vision is creative. 
5. A good supervision is known by its results . 
6. A good supervisory program provides for 
continuous evaluation. 
7 The Supervisory Unit was organized in 1955. 
CHAPI'ER V 
SUlLlARY, GE~RALIZATlONS, /IJffi HEC01~It:NDA'rIONS 
I . SUMM.~ 
In this study an attempt ,vas made to survey litf<rature of 
secondary teacher education in the United States and Thailand. The 
aim was to investigate ana co::ipare American and Thai education for 
secondary school teachers in order to gain insight into practices 
in teach0 r education in these two countries , ;v;lich may oe considered 
worthy fo. application in improving the teacher education proi;l'am of 
secondary school teachers in 'Ynailand. 
The American teacher t oday was one of the better educated 
persons in the Co1llllunity. historical investi6ations relatin6 to 
teacher preparation indicate that the idea of the normal school in 
America lud a i;,uropean origin. The nonnal school was originally intended 
to prepare elementary school teachers. 3econdary teacher preparation 
became a concern of vhe normal school about the beginnin~ of the 
twentieth century. The popularity of the normal school reachea its 
peak around the middle of the first half of the twentieth century. 
::.aucation in Thailand was saia to have started in the monas-
teries .:here the Buddhist oonks were teachers . The Thai kings played 
a very important role in educational d.evelopm.an t of Thailand. Late 
in the ninetee:1th century the plan of :-iational e .. u.cation ;-;as initiated 
under ~uropean influence nth modifications adopted from the Japanese 
educational system. The school, in the modern sense, was established 
in the Grand Pa.lace and spread out to differenc. parts of t.ht1 country. 
The 1.lini stry of Education ,-ra.s created so as to be responsible for 
edu.::atio,1 ot' Thailand. reacher preparation actually began after th-
establishment of the Ministry. AS tne worK of teacher preparation 
expand.ad, the Teacher Training Division of the i.:.inistry o" ..!:, ication 
reached the stat.us o a department and became t,he ceac:.e_ ... raininE> 
Department . Seconuary teacher education in .. nailand, as ;,ell as 
elementary teacher education, has grO\vn fr.:,m infancy to its present 
status . 
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New trends in preparat ion of sec .. mdary school teachers in t.he 
Uoitea States anec c.1ailand vrvr e presented. In the Unlted Sta"es, 
prominent trends -:-.ere in the areas 0..1. cur.iculwa enrichment , educatLnal 
psychology, uidance service aud personnel work, research in educat.ion, 
accreclitation, and the expansion in length of teacher preparation. 
The enlargement in curriculum, the attempt to rcauce the nu:nuer of 
non- qualified teach~rs , tha work 01 the Teachers I Institute, and the 
development of the twilight schools for L~-service teache.s were 
recognized as important trends in seconoary tc.cner 1.; ... c_,, iQ"l in ':' .ai.land. 
The chapter concerned with secondary teacher e uc tion ir. 
Thailand for tomorro~-, discussed the movecents toward improvE:IL:ent of 
teacher education. deco .. .mendations _·or each move:r.ent were included 
with a assl.l!:lption that tney ,rould be worthy for :i!llpro~...ng plans in 
teacher education of Thailand. Thailand needed more adequate teacher 
education progra":!s, md, in order to iir.prova such programs, there was 




better professional standards of teachers, ~ore strict requirements for 
certification, cetter public relation, and better s:.ipervision. 
From tnis study it was swru1arized that : 
1. Pr-,f'essiona:. educavion u. tile teacher preparatLm proi;rat1 
of rhailand wa.s u1or., 1,;,.1phasized man that in the Uni. teci 
States. In Thailand about 50 per cent of the t:.otal 
proi:;ram of tea~her education nas aevoted to professional 
preparation where'ls toe percentage of profess.1.onal 
preparatio11 in t !8 Jnited States is 15-2u per cent of 
the total pro6ram. 
2. ~ducational agencies in the United States contributed 
to ~,,e uevelopment or secon~ tear-aer education ..bile 
tea~ •• er duc"'t-ion in I'hailand developed solely throur;h 
the work of the "inistry of Education. 
J . Teaching requireme ,ts in Thailand ~-:ere not as rigid as 
in the United State .. . 
h. The ThailMd Government appropriabed a large portion 
of the national budget for educational development, 
but .or... and be ttcr trained person:iel v;e1 e needed to 
carry on he prograr.:. 
)• In the TJni t..ed States, all states required at least 
a bachelor I s tles;,Tt;;e 'or ,i .. econc.ary :.eachir. · certifi-
cate and so estates required fi:th year o~ prepa-
ration or a master•s degree . A m.L~ori~~ of secon~ 
school teachers in Thailand had a ciegri.;e . 
The l:ini.stry of ~tiucation was interested particularly in 
teacher education in recent years . There was indication of a vright 
future for teacher prepara ti.on in Thailand . 
II. l.iENER.LIZ H,i'IS 
The folio-Kin,, t>eneraliz11.ti ons -..ere made concer.r:inr- secondary 
teacher preparation in the U ited ~tates and Thailand. 
l . The welfa1~ o the nation depdnded upon the education 
of its people; antl the progress of education, in 
terms of quality and quantity, was a consequence of 
good teacher educa ':.ion progra.ns . 
2. 7he preparation of secJndary school teachers was as 
essential as secondary education itself. 
3. A good teacher education program provided for teacher 
competency. 
4. Education, like other branches of social science, needed 
improvement ,-rhic 1 call for experii..eratation anc:i ~search. 
This was also true in teacher education. 
5. Teac:u., as a profession iV"d.S promoved through tht:i worK of 
professional organizations. 
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6 . The heart of a Leachel' preparation program was the curriculum 
, · ich c~rises ·ene1·EJ. education, specialized eaucation, 
and professional education, or, non- rofessional c1du-
ca-..:.on and professional education. 
7. Pre- service education and in- service education 718re 
necessary fo the prospective teacher and the teacher 
who '\'fas teaching. 
u. reachers and prospective teachers needed assistance and 
supt:rvision. 
9. A ,ood teacher euucation program w~s cooper~tlvely planned 
by professional eaucators, teachers, students, ano the 
public. 
III. !'!!:.CO~...SNDATIO.!S 
Thailand needed to improve seconaary teacher ~ducatiou proerams. 
The following were recommendations made for the improvement of such 
programs. 
1. ',ore cooperative effort should oe given to teacher edu-
cation programs. 
2. T?equirements for teaclltirs at tllh seconG2r.., 1 .. ve1 s oulc 
become more rigid especially in t.be area of professional 
ed1cation. 
J . Prospective teachers shoulo be trained in suer a wa;y that 
theJ oecome much more familiar .,ith dti .. c r ional rt:search . 
It is anticipated that a familiarity with :research ,rill 
encourage participation on the rart of U:achers in 
research projects . 
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4. ~lationship of the public with the teacher education 
program has proved beneficial an<i snoula be continued 
and encourar;ed. 
5. Teaching as a profess.1.on needs to be raised to a higher 
0 tandard through the strengthening of professional 
or .anizations and the strengthening teac~er preparation 
programs . 
6. Supervision of instruction should be e,q:,anded to proviae 
assistance to all teachers J... all areas of seconaary 
t.eaching. 
7 . The improvement of teacher education should be recognized 
as a cr~cial factor in ~aidn0 ~he teaching profession 
more attractive to capable young men and lo~ women. 
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IoV1a Stdte Teachers 
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State Teachers Colle'"e , 1959. 
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ffi&7:.ECTED SECONDARY SCHOOLS IN 
BA!iGKOK, '.!HP .. rLHlITl 
Suan Kulab School 
'I'ri."li tr School 
32.jaborpith Se ondary chool 
Girls• Schools 
Su.an un::.nt.'!a. School 
Suksa ·~ree School 
Sai Pan~ra School 
APPlNDIX B. 
l!AJOr{ UNITS IN TH..; !STRY OF 
EDUC.\rION 
Ot'fice of the Secrt;:Lary of t.he irustry 
Undu1·- Scc1·etary I s Of 'ice 
General .t::ducat ion Departmeu i; 
SpllCl.al i.:,ouc.-l t ton l.lup \rt11Lan L 
Voe tLmal Eaucati.on Depart.ment 
Tencher Training Department 
Physical Educn tion uepart1nent 
Depart:nt1nt of c;uucaLi:.>nal Tt;ohniquc 
Depart:nent of !\rt" 
Depa1·t.111ent :fur Eccles las ti cal .H'L'airs 
Depa rt.'llent of Uuiverslties 
Iha.masas Uniwrsity 
Uulvorsity of !-'ine ArLs 
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